
NAFSA:  
ASSOCIATION OF INTERNATIONAL EDUCATORS 

2004 REGION IV CONFERENCE   
 DISCOVERING GREAT FACES, GREAT PLACES 

 
 
 
 
 

Enhancing Study Abroad  
Through “New and Improved” Assessment Efforts 

 
 
 
 

Presented by  
Kay Schneider, Director of Assessment and Institutional Research 

Concordia College, Moorhead MN 
 
 

 
 
 
 

View the Exploration Seminar Assessment Home Page at  
http://www.cord.edu/dept/assessment/explsem2004.htm  
 
View the Study Abroad Home Page at http://www4.cord.edu/inted/ 
 
View the Assessment and Institutional Research Home Page at 
http://www.cord.edu/dept/assessment/index.htm 
 
 
 
Exploration Seminar Assessment Team Members: 
 
Kay Schneider, Director of Assessment and Institutional Research (schneide@cord.edu) 
Dr. Nick Ellig, Professor and Chair of Sociology  (ellig@cord.edu) 
Dr. Mary Rice, Professor and Chair of Spanish and Hispanic Studies  (mrice@cord.edu) 

 
Director of International Education:   Dr. Victor Udin  (udin@cord.ed) 



 2

Outline of this Session  

• Very brief introduction to Concordia College  

• Overview of study abroad programs offered at Concordia College 

• Basic principles of assessment  

• Exploration Seminar Assessment 

• May Seminar Assessment 

• Assessment of Departmental Study Abroad Programs  

• Discussion of Future Directions 

• Questions and Answers 
 
 
Brief Introduction to Concordia College 

• Mission statement:  The mission of Concordia College is to influence the affairs of the 
world by sending into society thoughtful and informed men and women dedicated to the 
Christian life.  

• Four-year liberal arts college 

• Member of the Evangelical Lutheran Church of American (ELCA) 

• 2,814 students 

• 175 Full-time faculty 
 
 

Study Abroad Programs Offered 

• Exploration Seminars:  This is the fourth year of this program; 17 seminars offered in 
February 2005 

• May Seminars: first offered in the late 1960s; 14 seminars offered in May 2005 

• Semester/Year Abroad:  16 programs offered  

• Approximately one-third to slightly over one-half of all student participate in study 
abroad programs prior to graduation (depending on the year.) 
 

“Concordia College is dedicated to enabling students to influence the affairs of the world: Future 
leaders need to develop an appreciation of other cultures, to become aware of the state of the 
planet, to understand how the world works, and to learn how to become effective and ethical 
agents of change in the world. The curriculum of the College is designed to help students open 
these windows on the world by bringing students from other lands to our campus, by 
"internationalizing" our instruction, and by providing our students a broad range of opportunities 
to study abroad.” 
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“At Concordia, we believe that world travel and immersion in other cultures are excellent ways 
to start a lifelong journey toward a better world of mutual understanding, tolerance, peace and 
appreciation of the uniqueness of all people.”  International Education Office 
 
 
Assessment at Concordia 
 

Departmental Assessment:  Each academic department is expected to implement a complete 
cycle of assessment: 

• A reasonable goals statement 

• A good design for data collection 

• A meaningful and manageable set of quantitative and qualitative evidences 

• A regularized practice of data analysis 

• The use of such data analyses to improve teaching and learning processes 
 
College-wide Assessment:  Concordia has been engaging in efforts to assess the college-wide 
learning outcomes/general education outcomes since the 1980s. 

 
    
Assessing Study Abroad Programs:  Exploration Seminars 
 

a. Description of the program: 

• A three-year pilot project (2002-2004) allows students to study abroad for nine 
days during spring break as part of an existing course. The travel seminars are 
called “exploration seminars.” 

• The seminars are subsidized by the college and are intended to encourage greater 
student interest in travel abroad. 

• The primary goal of the program is to enhance the global content of the curriculum. 
Students participating in the seminars are expected to expand their own worldviews 
and become more confident as travelers. 

• The seminar influences the content of the course to varying degrees, depending on 
the topic of the course and the preferences of the faculty.   

• Students who travel (the “goers”) are expected to share the lessons from their 
experiences abroad with students in the class who did not travel (the “stayers”). 

 
b.   Issues we wanted to explore: 

• Is nine days long enough to ensure that students experience positive learning 
outcomes as a result of studying abroad? 

• How do faculty most effectively integrate the travel seminar into the course? 

• How do we ensure learning occurs for both the goers and stayers? 
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• Will students who participate in an Exploration Seminar be more or less likely to 
participate in additional study abroad programs?  

 
c.  What we have learned:  

• The most significant advantage of the exploration seminars is the opportunity to 
integrate learning from the trip during the second semester.  Faculty/students are 
able to continue exploring issues, sites, etc. that they visited while abroad. 

• There are various methods for integrating the travel seminar into the course.  For 
example, prior to the travel seminar, Religion 100 students developed a book that 
included reports of the sites that would be visited.  Some students have made 
presentations to the campus community after their experience, some students 
completed groups projects where members of the group include both goers and 
stayers, and most students prepared some type of report or presentation of their 
travel. 

• A comparison of the pre-seminar with post-seminar results for “goers” and 
“stayers” combined shows that the means for all of the items on the survey 
increased after students completed the travel seminar.  The increases are 
statistically significant for 11 of the 14 outcomes. 

• The comparisons for the “stayers” show that the statistically significant increases 
are concentrated among those items measuring the extent to which students view 
the courses as becoming more globally sensitive. 

• Most of the goers indicated they are more likely to participate in additional study 
abroad programs as a result of participating in the Exploration Seminar course.  
However, most of the stayers indicated that enrolling in an Exploration Seminar 
course does not change the likelihood that they will participate in study abroad 
programs. 

• Integrating information about place, cultural content, and travel into the course for 
stayers has been a challenge in some of the seminars.  

• Offering seminars in first-year courses may result in some unique challenges.  
These seminars tend to be more structured than the seminars in upper-level 
courses. 

• Faculty have made changes to the seminars and have become more effective at 
integrating the travel seminar into their courses, partially in response to 
assessment information. 

• Faculty benefited from participating in the pilot project inasmuch their Exploration 
Seminar courses included a greater sensitivity to global issues if this was not 
already the case. 

• Over time, faculty have become more adept at integrating the seminar experiences 
into the courses for all students, not just for those who participate in the travel 
seminar portion of the course. 

• The assessment results were presented to the Faculty Senate, which voted  
to end the pilot project and offer the Exploration Seminars as an on-going Concordia 
program. 
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Assessing Study Abroad Programs:  May Seminars  
 

a.   Description of the program:   

• In the month of May, students study at historical sites as well as at modern 
institutions. They meet with government officials, business leaders, artists, 
academics, and local residents.  A pre-May Seminar course enables students to 
develop expertise in the seminar's topic area.  The course, which may be a full 
semester course or a half semester course, is required for participation in the 
seminar. 

• Most participants are juniors or seniors, unlike the Exploration Seminars, which 
are offered at all class levels. 

• Most students (61%) had traveled abroad prior to enrolling in the course.  The 
majority of students who had traveled abroad had done so through non-Concordia 
sponsored programs.  This presents unique challenges and opportunities for the 
faculty leader. 

 
b. Issues we wanted to explore: 

• How do the learning outcomes achieved differ from those achieved in other study 
abroad programs? 

• What activities/experiences contribute most to student learning? 

• Why do students participate and what are the barriers to participation? 

• What concerns do students have about the travel experience? 

• What other locations/topics should be considered? 

• Is a mix of majors and non-majors preferable for a seminar? 
 

c. What we have learned: 

• The academic content is spread over a month rather than packed into a week, as 
on the Exploration Seminar.  As a result, there is much more free time for 
students to explore their own interests and more opportunities for non-structured 
learning to occur.   

• It is useful to have a mid-trip or a weekly assessment/feedback session between 
the leaders and students, to discuss what is working, what is not working, and to 
suggest modifications to the schedule, etc. 

• Students learn from other students during de-briefing/discussion sessions after 
each significant event (i.e., a visit to a school or government agency.)  This 
contributes positively to the group dynamics, communication, sharing, and 
learning together.   

• There are differences among seminars in terms the amount of travel expertise that 
students are expected to develop.   
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• There are advantages and disadvantages to having majors and non-majors on a 
seminar. 

• Students rated “interest in the locations that will be visited” and “opportunity to 
have fun” as the most important factors in their decision to participate in the May 
Seminar.  Opportunities to visit multiple destinations and to learn about other 
cultures were very important to students. 

• Most students indicated that the opportunity to increase their foreign language 
skills was not an important factor in their decision to participate in a May 
Seminar.  However, prior to the trip, 40% of students expressed concern about 
their unfamiliarity with the languages spoken in the countries that will be visited 
on the seminar.  

• Students indicated that a seminar is likely to be more successful if faculty leaders 
provide opportunities for students to get to know each other prior to the trip and 
provide extensive information about issues such as currency, clothing, packing, 
availability of financial aid, etc.  

• Not surprisingly, cost is the most significant barrier to students’ participation.   

• Faculty rated “opportunity to encourage hands-on learning of the course material” 
and “interest in the locations that will be visited” as the most important factors in 
their decision to lead a May Seminar.   
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Assessing Study Abroad Programs:  Semester and year-long programs 
 

a. Description of the program:  Concordia offers 16 semester, year-long, or summer 
study abroad programs.  The operation of, the learning goals for, and assessment 
plans for these programs vary significantly. 

b. Issues we wanted to explore: 

• How proficient are students in developing their communication (speaking, 
listening comprehension, reading, writing) skills?  Which experiences contribute 
most to the development of communication skills? 

• How informed about other cultures are students?  What impact does participation 
in study abroad have on students’ understanding of other cultures?  Which 
experiences contribute most to cultural understanding? 

• How well are students able to connect their study abroad experiences to other 
areas of study?  Again, what is the impact of study abroad? 

• To what extent do study abroad experiences encourage/enable students to 
participate in multilingual communities at home and around the world? 

• To what extent do study abroad experiences encourage/enable students to develop 
a thoughtful and inclusive worldview so they may responsibly influence the 
affairs of the world? 

• How do we design study abroad programs so that students will integrate 
experiential learning with academics in a tangible way? 

• How do study abroad programs contribute to students’ disciplinary knowledge? 

c.   The academic department that sponsors the program typically coordinates the 
assessment of the program.  Departments have implemented the following assessment 
methods:  

• Modified oral proficiency interview 

• Self-rating of proficiency  

• Pre and post-study abroad surveys 

• Case study analysis 

• Alumni survey 

• Portfolio 

• Exit interview 

• Reflective essay 

• On-site observations (Concordia faculty members, faculty members from other 
institutions, and non-faculty supervisors) 
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d. The college-wide assessment plan attempts to assess the impact of study abroad as a 
whole but does not attempt to assess individual programs.  For example, senior 
surveys, alumni surveys, and other standardized surveys include questions to assess 
students’ learning in study abroad programs.  

e. What we have learned: 

• Students report that study abroad is the most valuable learning experience that 
they participate in at Concordia. 

• Students who study abroad score considerably higher than other students on tests 
of communication skills.   

• Students who study abroad demonstrate significantly higher levels of cultural 
understanding than students who have not studied abroad. 

• Students who study abroad are able to successfully live and work in multilingual 
and global communities.  

 
 
Future Directions 
 

• The faculty are considering changes to our curriculum and the changes may require 
additional faculty involvement in leading study abroad programs. Therefore, we need to 
obtain additional information about faculty leadership of study abroad programs.  How 
do we encourage more faculty members to participate and what are the barriers to their 
participation? 

• We need to continue to follow-up with Exploration Seminar participants to determine if 
they are more likely than other students to enroll in additional study abroad programs. 

• Faculty have offered domestic Exploration Seminars in the past, but none have come to 
fruition due to limited student enrollment.  We need to determine if this is a priority for 
us and if so, how to encourage enrollment in domestic off-campus programs.  

• We need to conduct additional assessment of the departmental study abroad programs to 
determine achievement of the learning outcomes. 

 
 
Questions and Answers 


