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Executive Summary 

Australia hosted a meeting of Asia-Pacific Education Ministers in Brisbane, Australia on 3 and 4 April 
2006. Ministers and senior officials from 27 countries from across the broader Asia-Pacific Region 
issued the Brisbane Communiqué, in which they agreed to collaborate to encourage and facilitate 
regional student and academic mobility and exchange and to co-operate in four key thematic areas:  

1. Quality assurance frameworks for the Region linked to international standards, including 
courses delivered online;  

2. Recognition of educational and professional qualifications;  

3. Common competency based standards for teachers, particularly in Science and 
Mathematics; and  

4. The development of common recognition of technical skills across the Region in order to 
better meet the overall skills needs of the economic base of the Region. 

The overarching objective of the Brisbane Communiqué is to better position the education systems 
and approaches of the Asia-Pacific with international developments, thus ensuring transparency and 
mutual trust between countries’ education systems. To progress the Brisbane Communiqué a Senior 
Officials’ Working Group (SOWG) was formed and a key aspect of the work programme endorsed by 
that group was a scoping study of the development, implementation and impact of existing and 
planned teaching standards across the countries of the broader Asia-Pacific Region. This report 
presents the findings of that scoping study on teaching standards in the broader Asia-Pacific Region. 

The study is based in large part on a survey sent to the Education Ministers of 53 Asia-Pacific 
countries in September 2007. Responses were received from 19 countries (37 per cent), which are 
listed in Table 1 below. The responses include all parts of the broader Asia-Pacific, large and small 
countries and countries with national education systems and state-based systems. 

Table 1: Survey respondents 

South and East Asia The Middle East The Pacific 

Japan 

Korea 

Indonesia 

Vietnam 

Singapore 

Thailand 

Pakistan 

Sri Lanka 

Jordan 

Oman 

Turkey 

Cook Islands 

Fiji 

Tonga 

Vanuatu 

Palau 

Timor Leste 

Australia 

New Zealand 

The survey sought responses around the following five areas: 

1. Requirements for employment as a teacher, as they related to teaching standards 

2. Teaching standards development 
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3. Current status and use of teaching standards 

4. Planned development of teaching standards 

5. Lessons learned from involvement in the process 

Among the countries that responded, it is almost universal that each requires a completed teacher 
training qualification in order to be qualified as a beginning teacher. The only exception to this 
situation is Palau, which requires the completion of secondary schooling as a pre-requisite for 
teaching. The length of training however varied from one to five years. It may therefore be 
concluded that the level and depth of sophistication of teacher training and the sustained focus on 
teaching standards vary greatly among the countries.   

Further variation occurs in terms of any practice component required as part of teacher training. 
Only some surveyed countries insist on the opportunity for teachers to practice the standards over 
an extended period as part of their training. The only countries requiring a professional practice 
component include Indonesia, Thailand, Cook Islands, Tonga, Vanuatu and New Zealand. 

Despite these differences, virtually all countries consider that formal teaching standards are 
necessary and have developed standards at the national level.  Survey data indicates that teaching 
standards are used to guide teacher training and teaching practice although a large number of 
countries rely on seniority as a tool for determining teacher promotion.  

The development of particular standards for Mathematics and Science is an issue for many 
countries. Some countries (Sri Lanka, Korea, Australia, New Zealand and Turkey) see a need for 
distinctive standards for Mathematics and Science while others are currently focused on the 
development of general standards or see no real need to develop separate standards. Research and 
development work is continuing in this area in several countries, sometimes funded by international 
development agencies, and is likely to see further development in future.  

Only a minority of countries have developed an objective measurement tool that applies to teaching 
standards within particular jurisdictions. While other countries have expressed an interest in an 
objective measurement tool this is contingent upon them putting in place necessary institutions 
such as quality assurance units or external formal inspections.   

Similarly, any effort to develop and implement an institutionalized measurement system for 
teaching standards will be facilitated if teaching standards are mandated through the relevant 
educational legislation in that country. Of the countries surveyed, only Sri Lanka reported that it 
had developed educational legislation for teaching standards and also developed a formal 
measurement system for its teaching standards. A small number of countries have mandated 
teaching standards as part of that country's Education Act (Fiji, Korea, Sri Lanka, Turkey and New 
Zealand). A systematic and agreed measurement system for teaching standards, supported by 
relevant legislative requirements for implementation puts teaching standards in a strong position.  

Models to promote teacher quality varied widely across the countries surveyed. Nearly all drew from 
the idea that teacher development is a continuum and that teaching standards can assist with 
teacher development. Despite the diversity between countries there appeared to be strong 
consensus over the benefits of teaching standards as illustrated by the following quote from 
Pakistan “Teaching standards have to be developed closely with teachers in the profession and it 
takes a lot of professional development to enhance and realize the required standards”. 

Recommendations 

In light of the above, the following recommendations are made in relation to the Brisbane 
Communiqué initiative: 
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1. That the Asia-Pacific countries produce a common but flexible framework for the 
development, implementation and measurement of teaching standards. 

2. That the SOWG review and confirm the existing situation in relation to teaching standards 
development in relation to Mathematics and Science, with a view to identifying 
appropriate strategies to fast track their development in the near future. 

3. That the SOWG produce a common framework for the development, implementation and 
measurement of teaching standards, that enables each country to respond to its own 
context and is sufficiently flexible to accommodate the needs of all countries on their own 
development journey within the framework. 

4. That the SOWG systematically identify, capture, document and communicate examples of 
good practice and case studies of in-country experiences in teaching standards 
development and implementation as a tool for supporting countries engaged in this 
process. 

5. For those countries seeking to move to the measurement stage, that the Asia-Pacific 
countries identify, capture, document and communicate examples of good practice in the 
field of teaching standards measurement.    
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Chapter 1: Introduction 

Project Rationale 

Australia hosted the inaugural Asia-Pacific Education Ministers’ Meeting in Brisbane, Australia on 3 
and 4 April 2006. Ministers and senior officials from 27 countries issued the Brisbane Communiqué, 
in which they agreed to collaborate on a number of broad initiatives to encourage and facilitate 
Regional student and academic mobility and exchange. Ministers agreed to co-operate on four key 
themes:  

1. Quality assurance frameworks for the Region linked to international standards, including 
courses delivered online;  

2. Recognition of educational and professional qualifications;  

3. Common competency based standards for teachers, particularly in Science and 
Mathematics; and  

4. The development of common recognition of technical skills across the Region in order to 
better meet the overall skills needs of the economic base of the Region. 

The overarching objective of Brisbane Communiqué work is to better position the education systems 
and approaches of the broader Asia-Pacific with international developments, thus ensuring 
transparency and mutual trust between countries’ education systems. A key aspect of this work 
included a scoping study of the development, implementation and impact of existing and planned 
teaching standards across the broader Asia-Pacific Region.  

Teacher standards are generally recognized as an important quality improvement strategy for 
governments seeking to raise levels of educational achievement. In the absence of teaching 
standards, judgments about teaching quality are made on the basis of teaching qualifications as a 
proxy for teacher quality (Mowbray, 2002). For teachers, standards are considered to be an 
important statement of the professionalism of their work (Brock, 2000). 

Professional standards for teaching most commonly describe the skills, knowledge and values for 
effective teaching (see example from Ministry of Education, Vanuatu 2007, in Appendix 1). They 
capture key elements of teachers’ work, reflecting their growing expertise and professional 
aspirations and achievements. Standards make explicit the intuitive understandings that 
characterise good teaching practice and enable this to be widely shared within the profession. 

Professional standards frameworks for teaching provide the basis for agreement and consistency 
about what constitutes quality teaching. Such frameworks provide a powerful mechanism for raising 
the status and standing of teachers and a common reference point for discussions about quality 
teaching within the profession and the community. 

The purpose of teaching standards varies across countries, but is designed: 

• to communicate the roles and responsibilities of teachers at various stages of their career 
and to improve the professional standing and status of teachers as the expectations of the 
school system change; 

• to guide pre-service teacher education and professional development systems;  
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• to guide teacher certification; 

• to assess the effectiveness of the different elements of the teacher development system;  

• to guide teacher performance management and progression to higher levels of pay; and 

• to manage unacceptable conduct. 

Within this context, the project under consideration requires an identification of the current status 
of teaching standards within the countries of the broader Asia-Pacific Region. 

Purpose of the Survey 

In order to undertake this work, it was determined that a survey would be distributed to the 53 
countries within the broader Asia-Pacific Region. The purpose of this survey was therefore to 
identify the current status of teaching standards across the Region. This report presents the findings 
of a scoping survey on teaching standards in the Asia-Pacific Region commissioned as part of the 
work programme developed by the Brisbane Communiqué Senior Officials’ Working Group (SOWG). 
The survey was sent to the Education Ministers of the 53 countries in the broader Asia-Pacific Region 
(countries listed at Appendix 6) in September 2007. Responses were received from 19 countries (37 
per cent), which are listed in Table 1 below. The responses include examples from all parts of the 
region, large and small countries, and countries with national education systems and state-based 
systems. 

Table 1: Survey respondents 

South and East Asia The Middle East The Pacific 

Japan 

Korea 

Indonesia 

Vietnam 

Singapore 

Thailand 

Pakistan 

Sri Lanka 

Jordan 

Oman 

Turkey 

Cook Islands 

Fiji 

Tonga 

Vanuatu 

Palau 

Timor Leste 

Australia 

New Zealand 

The survey sought responses around the following five themes: 

1. Requirements for employment as a teacher, as they related to teaching standards 

2. Teaching standards development 

3. Current status and use of teaching standards 

4. Planned development of teaching standards 

5. Lessons learned from involvement in the process. 

The work represented by the Brisbane Communiqué is underpinned by the fact that teachers are a 
major, if not the most significant, resource in schools, both in terms of their importance in 
contributing to student learning and in terms of the proportion of education budgets consumed by 

 8 

http://aei.dest.gov.au/AEI/GovernmentActivities/BrisbaneCommunique/Brisbane_Com_pdf.htm


teacher employment-related costs. The quality of the teaching workforce is therefore of critical 
importance in the development of a high quality education system in all countries.  

Improving the quality of teachers has become a central policy concern for governments in most 
nations as they seek to improve school performance. Specific understanding of what constitutes 
quality teaching is a necessary aspect of any strategic and long-term approach to ensuring the 
provision of quality teachers. Understanding “quality teaching” is also necessary in ensuring shared 
commitment among teacher employers, the community, and governments concerned with 
developing and supporting teacher quality. 

While many school systems have looked to curriculum reform as the primary strategy for improving 
the outcomes of schooling, and some have greatly increased the use of Information Technology in 
classrooms, teachers are the core of education delivery. Highly skilled and knowledgeable teachers 
are required to implement the curriculum. Issues in relation to both pre-service teacher education, 
including the nature and length of such training, as well as in-service professional learning for more 
experienced teachers, have therefore been key policy considerations. Education policy in regards to 
teacher quality has also been influenced by the culture of quality improvement that has spread 
from other sectors of the economy and which is particularly characteristic of the contemporary 
commercial and industrial environment (Mowbray, 2002).  

In some countries, interest in teacher quality has also been prompted by the need for education 
systems to become more competitive in recruiting and retaining skilled teachers and to improve the 
effectiveness of teachers’ work. Teacher policy concerns have intensified due to the economic and 
social changes of the last decade and the imperatives for schools to provide the foundation for life-
long learning. Curriculum reform and the integration of information and communication technology 
into schooling have prompted a re-examination of the role of teachers, their preparation, work and 
careers. Devolution and increased self management by schools have been accompanied by a need 
for more accountability and quality assurance measures. Evidence of these developments is 
apparent in the countries within the broader Asia-Pacific Region. 

Chapter 2 focuses on the current status of teaching standards within the broader Asia-Pacific 
Region. This chapter represents an intensive analysis of the data from the surveys, complemented 
by the available data in the literature. The chapter also includes data gathered about existing and 
planned teaching standards. 

Chapter 3 focuses upon teaching standards in Mathematics and Science. While the information from 
the surveys is relatively sparse in relation to Mathematics and Science, it does highlight the range of 
issues in developing standards in these important subject areas. 

Chapter 4 reports the conclusions drawn from the data and provides an overview of the critical 
issues with reference to teaching standards among the countries. 

Chapter 5 provides recommendations for future work and action. 
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 Study of Teacher Competency Standards 

Chapter 2: Identification of Current 
Status of Teaching Standards 

This chapter focuses on the range of efforts undertaken by countries in relation to the 
development and implementation of teaching standards.  As indicated in the Glossary 
“teaching standards” are generally considered to comprise a range of elements.  These 
include 

• guiding values and principles about teachers’ work;  

• descriptions of what effective teachers know, believe and do;  

• guidelines for gathering evidence about whether the standards have been met; and  

• rubrics or benchmarks for assessing that evidence against the standards.  

This chapter will clearly highlight that the survey results paint very different pictures in 
terms of both the development and use of standards in each country.  Despite this 
variation, it is apparent that if teaching standards are to have a direct impact in relation to 
student learning, they must drive not only teacher practice but also teacher training and 
ongoing teacher professional learning.  Most importantly however they should be seen to be 
the key tools by which teacher performance is regularly monitored. 

At various times and in various countries, teaching standards have been either implicitly 
understood within the profession, or sometimes explicitly documented by Ministries of 
Education, Teacher Registration Boards, and other bodies. Teaching standards are not the 
same as the employment criteria needed for teachers. 

For example, during the 1980s and 1990s, teachers and teacher educators in Australia were 
encouraged to understand and articulate what effective teachers do, influenced by the 
then active “competencies” agenda (Louden, 2000). As part of responding to those 
challenges, the National Competency Framework for beginning Teachers was developed by 
the National Project on the Quality of Teaching and Learning by the Australian Teaching 
Council in 1996. However, critics argued that defining teachers’ work through competencies 
not only deskilled teachers but also reinforced teachers’ practices as reproductive of 
schooling rather than transformative (e.g. Porter et al, 1992). The potential of 
competencies to fragment and make teachers’ work more technical was highlighted (e.g. 
Hattam and Smyth, 1995) as was their potential to restrict teachers’ professional growth 
rather than transform and extend their teaching (e.g. Whitty, 1994). By the end of the 
1990s in Australia, the United States and the United Kingdom, among other countries, there 
had been a shift in focus from competencies to standards. As explained by Reynolds (1999), 
the concept of standards still aims to make the basis for accreditation of practice 
transparent but it is a broader concept than competencies, as it includes a range of factors 
such as values and attitudes. Further, standards refocus issues of teachers’ processes, 
purposes and efforts rather than outcomes alone. 

A teacher standards development project recently began that followed from a previous 
study that was funded by the World Bank to establish a conceptual framework for defining 
and assessing a set of teacher profiles for primary school teachers in Vietnam. The draft 
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teacher professional profiles were designed to specify standards for teachers at each stage 
of their development, from a beginning teacher to experienced and advanced. The project 
was funded to empirically calibrate and review the profiles to ensure that they contain an 
adequate standard for primary teaching competencies across all levels of development and 
acquisition.  

Furthermore, an important aspect of the study was to establish the necessary infrastructure 
required to successfully implement the standards for their intended multiple uses (i.e., in 
the development of training programs, assessment of teacher competencies, classification 
and certification of teachers, as well as monitoring growth over time). This aspect of the 
project entailed the development and validation of assessment tasks and scoring 
procedures, the provision of necessary training for assessors and trainers, support materials 
and system design features that would ensure the continuous capacity raising model for 
teacher development, including an online management and recording system. 

In comparison to the project in Vietnam, Indonesia initiated its own project to develop 
teaching standards in 2004. An initial analysis in that country revealed the following reasons 
for addressing the issue of teaching standards: 

• Low budget for education; 

• Low participation rate of secondary education; 

• Disparity of quality of schooling among regions; 

• Crowded and irrelevant curriculum; 

• Teaching profession is not attractive to 

• Young talented people. 

The further impetus for change in Indonesia came from the fact that teachers were 
considered to be the most significant resource in school (60-70% school expenditure is 
allocated to teachers’ compensation). Furthermore research conducted in OECD countries 
indicates that raising teacher quality is most likely to lead to substantial gains in school 
performance. 

As a direct result of these factors, the Indonesian Ministry employed the following 
strategies to enhance teaching performance: 

• Establish the national teacher competency standards; 

• Establish more flexible routes to enter teaching profession; 

• Improve pre-service teacher education programs to meet the national teacher 
competency standards; 

• Up-grade under-qualified teachers through continuing education; 

• Conduct teacher certification; 

• Give professional allowance for certified teachers;  

• Provide additional allowance for teachers who work in remote areas; and 

• Develop school-based teacher professional development. 

In comparison to Vietnam and Indonesia, the lessons learned in the Australian exercise of 
developing teaching standards are also instructive:  
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• Classroom practitioners must be involved in development from the beginning of the 
process. 

• A pilot of the Standards would be highly desirable 

• A suite of models, tools and workshops to support the use and implementation of 
the Standards is essential.  Otherwise they risk becoming a checklist or a document 
that sits on the web or a shelf and is never accessed for learning and development 
purposes. 

• It is important to resource the implementation of the Standards appropriately 

• Make clear links between the Standards and their practical applications in the 
school context. Encourage teachers and school leaders to link the Standards to 
policies, initiatives, curriculum development and obviously to Continuing 
Professional Development Planning. 

• Involve classroom teachers and school leaders in disseminating the Standards 
message 

The case studies of development from Vietnam, Indonesia and Australia, outlined above 
reinforce the context specific approach to be employed in developing teaching standards. 
However, teaching standards can be developed for all levels of teaching, from beginning 
teachers to highly accomplished educators. The survey conducted for this scoping study 
primarily focused on the standards that apply to entry level (beginning) teachers at all 
levels of schooling.  

The survey delivered to the countries in the broader Asia-Pacific Region also sought to 
identify the pre-requisites necessary for beginning teachers to enter the teaching service. 
In order therefore to identify the current status of teachers’ standards among the 
countries, the following data will be presented from the survey analysis: 

• education required to become a teacher 

• the nature of mandatory content in teacher training 

• the existence and current status of teaching standards  

• areas currently covered by the standards and their purpose and the ways that 
teaching performance is currently measured against the standards  

• the link between teacher promotion, pay increments and teaching standards 

• the plans in place to develop teaching standards in the future 

Education required to become a teacher 

For ease of analysis and interpretation, the results of the surveys were grouped according 
to sub-regions as identified in Table 1 above. Within the South and East Asian sub-region 
comprised of Japan, Indonesia, Vietnam, Singapore, Pakistan and Sri Lanka all countries 
require a completed teacher training qualification to begin teaching. Significant differences 
however pertain to the need for practical experience: Japan requires a four-year 
qualification with no practical experience, Indonesia requires a five-year qualification 
including one year of practical experience, Vietnam and Sri Lanka require a three-year 
qualification without practical experience, Pakistan requires a two year training 
qualification at present and Singapore requires a one-year qualification without practical 
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experience. In contrast Korea and Thailand require the completion of other higher 
education qualifications (see Table 2, Table 5 and Table 8). 

Within the Pacific sub-region the Cook Islands, Fiji, Tonga, Vanuatu, Timor Leste, Australia 
and New Zealand all require a teacher training qualification. There is however variation in 
the length of training, as the Cook Islands, Fiji, Tonga, Vanuatu and New Zealand all 
require a three-year qualification whereas Australia requires four years. In contrast, Palau 
only requires the completion of secondary schooling (see Table 3, Table 6 and Table 9). 

The situation in the Middle East sub-region also varies: Jordan and Turkey require the 
completion of a generic higher education qualification, whereas Oman requires the 
completion of a specific teacher training qualification (see Table 4, Table 7 and Table 10). 

It is apparent that although there is considerable variety between countries in terms of 
initial teacher training, the vast majority expect beginning teachers to have completed at 
least a three-year teacher training qualification.  

 

The nature of mandatory content in teacher training 

Irrespective of the requirements for teacher training, there is an expectation among all 
countries in the South and East Asian sub-region that all teachers will have been exposed in 
their training to educational theory, some form of pedagogy, a basic understanding of 
curriculum and an essential understanding of teaching content. While this core is common 
among these countries there is considerable diversity in terms of other expectations. For 
example Vietnam requires teachers to have knowledge about social and human culture and 
communication.  Pakistan and Sri Lanka expect some teaching practice and knowledge of 
child development.  Indonesia requires teachers to have training in personality while Japan 
mandates content for teacher training, depending on the qualification that is required for 
the level of teaching, that is, primary or secondary. 

Within the Pacific sub-region, Palau and Vanuatu reported no specific expectations about 
content.  In Fiji, pedagogy, human growth and development, classroom learning education 
and society are all seen to be important content strands while the Cook Islands describes 
content required in terms of “traditional course outlines” (see Tables 11 to 13).   

Within Australia expectations about content are explicit. Most states/territories prescribe 
compulsory subjects in their requirements for teacher education courses. For example, in 
Queensland: Programs will encompass professional studies in education, discipline studies, 
and include embedded professional experiences. Professional Studies are defined in the 
legislation governing the College as “studies in teacher education that include the 
theoretical and practical aspects of education including, for example, psychology, 
philosophy, the social context of schooling, curriculum studies and studies in teaching and 
learning; and supervised teaching experience”.  Discipline studies in programs can have two 
purposes: the development of the general education of the pre-service teacher and 
ensuring that pre-service teachers have appropriate content knowledge. A list of “current 
priority areas” is regularly updated. It attempts to ensure that all programs provide for 
graduates to develop understanding of strategic cross-sectoral policy initiatives, some of 
which may be specific to a particular phase of learning. In NSW, all teacher education 
courses must include a semester unit of study in literacy, Aboriginal education, teaching 
students from non-English speaking backgrounds, special education, classroom and 
behaviour management, and information and communication technologies. 
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Further information about teacher competency standards in Australia is provided in the 
National Framework for Professional Standards for Teaching, published by MCEETYA 
(November, 2003), which has been adopted by all state and territory governments. Work is 
currently under way to develop national graduate teaching standards, which will include 
specific literacy and numeracy standards. From 2009 all teacher education courses will be 
required to ensure 120 days practical experience in all three or four-year education degree 
students and 60 days to all students undertaking one or two year education courses as the 
educational component (e.g. Diploma of Education) following on from a substantive degree 
(e.g. History, English, Mathematics). 

The situation in New Zealand is somewhat similar in that teachers are able to qualify 
through one of three tracks, but require a professional studies component, relevant 
discipline studies, professional experience and English-language proficiency (See Table 12). 

Within the Middle East the situation also varies. For example Jordan expects specific 
content while Turkey requires teachers to have an understanding of both curriculum and 
education and Oman requires its teachers to have an understanding of philosophy, culture, 
educational foundations, curriculum, pedagogy, assessment, and teaching practice (see 
Table 13).   

The existence and current status of teaching standards 

The survey data demonstrates that all countries, except for Japan, considered formal 
standards to be necessary (see Table 17). Similarly, most countries indicated that they 
either had developed or were in the process of developing teaching standards. The only 
exception to this situation was Pakistan, while Japan provided a nil response. In all cases 
these standards were being developed nationally except for Vanuatu where individual 
schools have the responsibility for developing their own standards in consultation with the 
local community and church. 

In most cases the responsibility for the development of teaching standards lay with Ministry 
of Education officials, and in some cases teacher union and community representatives and 
education experts (Tables 17, 18 and 19 provide evidence of the specific personnel 
responsible in each country).   

Except for two countries, the development process occurred in the period from the mid-
1990s until 2007, with some countries still in the process of developing their standards. 
Korea reported the development of its standards in 1953 and Vanuatu initiated the process 
of school based standards in 1974.   

Greater variation begins to emerge when the status of the standards is examined.  In the 
case of Korea, Sri Lanka, Fiji, Turkey and New Zealand, the teaching standards are part of 
the national educational legislation while for other countries, the teaching standards 
assume the status of inclusion in schools’ manuals and teacher performance management 
documents, in certification systems for teachers or as part of teacher accreditation and 
registration standards (see Tables 17, 18 and 19). Despite this dichotomy survey data from 
all countries indicates that the standards would apply to all practising teachers irrespective 
of whether they were teaching in government or non-government schools. 

All respondent countries have developed standards applicable to all teachers working in 
schools of some form but there is wide variability in the legal status of the standards and 
the consequent mandatory implementation by teachers. 
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Areas currently covered by the standards and their purpose 
(including current approaches towards measurement) 

Consideration of the areas covered by the standards and the purpose of the standards is 
fundamental to understanding their status. However it appears that not all countries are 
interpreting the notion of “standards” similarly as there is great variation between 
countries in the areas currently covered by standards (see Tables 20, 21 and 22). 

Korea has reported that the areas covered by their standards include both teacher 
education and teaching practice. Moreover the standards are designed to inform outcomes 
for teacher training and teacher practice and to set benchmarks for good practice.  In 
Indonesia areas covered by standards include pedagogy, professional, personal, and social 
elements. In this way they inform teacher training and teacher practice and provide a 
guideline for career progression, curriculum design and the hiring and firing of teachers.   

In Vietnam standards cover morals, ethics, and political attitude.  Again they inform both 
teacher training and practice and are fundamental to teacher promotion and curriculum 
design. They are measured through teacher self-assessment, principal assessment and 
formal inspections. 

In Singapore standards drive teaching practice through identifying the standards as key 
result areas. Consequently these standards include areas such as quality of learning, parent 
collaboration and professional development. They provide direct guidance in relation to 
teaching practice and teacher assessment as well as professional development. The 
responsibility for their measurement lies directly with the principal. 

In Thailand and Sri Lanka, standards relate to issues around subject knowledge, work 
efficiency, pedagogy and learning outcomes. In both cases they are designed to provide 
guidance on teaching practice and teacher assessment and promotion.  In Sri Lanka they are 
also used for curriculum design. In both Thailand and Sri Lanka, teacher self-assessment 
and principal assessment are fundamental tools for measuring success. 

In the Cook Islands, Palau and Tonga the focus of standards is on subject knowledge, 
pedagogy, professional development and student learning outcomes. In all cases 
measurement is undertaken by both principal and teachers through self-assessment.  In 
Palau, the presentation of student portfolios of work is also taken into consideration as a 
measurement tool. 

The situation is somewhat different in Fiji where the standards focus on educational 
leadership and research, requirements for teacher registration, teacher training and 
professional development. Again, measurement is undertaken by the school principal. 

In Vanuatu the major focus of the standards is on attitudes and values of teachers, and is 
employed to guide teaching practice. The principal has the major responsibility for 
assessing achievement of the standards, however formal inspections supplement this 
process. 

Within Australia the 2003 National Framework for Professional Standards aims to achieve 
national consistency and a common approach to recognizing quality. The National 
Framework includes career dimensions and professional elements and these are taken into 
account by the various state and territory jurisdictions and registration bodies throughout 
Australia. The standards influence teacher training and practice as well as curriculum 
design and provide a platform for teachers to identify their professional development needs 
and drive their continuing learning and development. Currently there is no formal 
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measurement against standards for the National Framework due to their early stage of 
implementation.  

Within New Zealand the standards cover four key areas, including professional knowledge, 
professional practice, professional relationships and professional leadership. These are 
embedded within teacher training and practice and influence teacher progression to reach 
full registration status. The measurement process in New Zealand focuses on teacher self-
assessment and principal assessment. The Professional Standards included in Employment 
Contracts are separate and were developed after recent negotiation of the Satisfactory 
Teacher Dimensions (STDs).  

In New Zealand a teacher must demonstrate satisfactory achievement of the dimensions of 
professional knowledge, professional practice, professional relations and professional 
leadership through the medium of an official language of New Zealand (Maori or English). 
There will be some multicultural or language teaching situations where some of the 
dimensions will be demonstrated in other languages.  

Professional Knowledge 

This is evident in the planning and preparation that goes into the teaching/learning 
programme and the willingness and commitment of the teacher to extend knowledge of 
content and theory throughout his or her career to provide quality activities and 
programmes.  

A satisfactory teacher demonstrates knowledge of:  

• Current curricula the subjects being taught and current learning theory. 

• The Treaty of Waitangi, te reo and tikanga Maori. 

• The characteristics and progress of their students. 

• Appropriate teaching objectives. 

• Appropriate technology and resources. 

• Appropriate learning activities, programmes and assessment.  

• (In state schools this will be the N.Z. Curriculum requirements; in early childhood 
centres -Te Whariki and Desirable Objectives and Practices)  

Professional Practice 

This is demonstrated by the environment for learning established and maintained by the 
teacher and the actual teaching processes used every day.  

The Learning Environment 

A satisfactory teacher in practice:  

• Creates an environment of respect and understanding. 

• Establishes high expectations which value and promote learning, 

• Manages student learning processes. 

• Manages student behaviour positively. 

• Establishes a safe physical and emotional environment.  
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Teaching 

A satisfactory teacher in practice:  

• Communicates clearly and accurately in either or both of the official languages of 
New Zealand. 

• Uses a range of teaching approaches. 

• Engages students in learning. 

• Provides feedback to students and assesses learning. 

• Demonstrates flexibility and responsiveness.  

Professional Relationships 

These are demonstrated by the positive way in which the teacher sees his or her co-
operative role in the learning centre, shares information with colleagues, families, whanau 
and caregivers, and respects the position of trust and confidentiality he or she has.  

A satisfactory teacher in developing relationships:  

• Reflects on teaching with a view to improvement. 

• Maintains accurate records. 

• Communicates with families, whanau and caregivers. 

• Contributes to the life of the learning centre. 

• Develops professionally. 

• Maintains confidentiality, trust and respect.  

Professional Leadership 

All teachers display leadership in some aspects of their work. The context in which 
leadership is displayed will vary according to the position. A teacher with senior 
responsibilities will have developed all the dimensions of being a teacher to high levels and 
will be respected for his or her educational expertise and innovation.  

A satisfactory teacher in showing leadership:  

• Demonstrates flexibility and adaptability. 

• Focuses on teaching and learning. 

• Leads and supports other teachers. 

• Displays ethical behaviour and responsibility. 

• Recognises and supports diversity among groups and individuals. 

• Encourages others and participates in professional development. 

• Manages resources safely and effectively.  

For Jordan, standards are employed to ensure teachers have an understanding of the 
educational context (called “Education in Jordan”), and professional issues such as 
pedagogy, assessment of student learning, professional ethics and planning for instruction.  
Measurement comprises teacher self-assessment, principal assessment and formal 
inspections. 
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Turkey provided a similar response to Jordan in terms of professional areas but also 
included school /family and society relationships as an important area covered by the 
standards.  Again the major tool was teacher self-assessment. 

Most countries have standards very clearly related to the professional knowledge, skills, 
attitudes and values required of teachers and all countries indicated that teaching 
standards exist within their educational framework. 

 

The link between teacher promotion, pay increments and 
teaching standards 

Within the South and East Asian sub-region there is no reference to formal inspections as a 
strategy for teacher promotion or pay increments.  Korea, Indonesia, Vietnam and Sri Lanka 
all employed a strategy of seniority for teacher promotion and pay increments (see Table 
20). Korea, Indonesia, Vietnam, Thailand and Sri Lanka also use principal assessment. 
Internal assessment can sometimes require many different forms, e.g. including student 
portfolios, to ensure validity and for example Thailand employs student portfolios.  
Singapore however employs the strategy of principal assessment for determining teacher 
promotion or pay increases.   

A similar situation occurs among the Pacific countries where seniority is used in Tonga, 
Palau and Australia. Principal assessment is used in the Cook Islands, Tonga and Vanuatu as 
well as New Zealand. The Cook Islands and Vanuatu also employ formal inspections to gain 
an objective picture of teacher performance against the standards (see Table 21). 

In the Middle East, teacher seniority is a key strategy in both Oman and Turkey, 
complemented by principal assessment and formal inspections in Oman. Jordan notes that 
it uses a range of strategies for teacher promotion. These include principal assessment, 
formal inspections, academic achievements and field experience (see Table 22). 

One matter worth noting from this element of the survey is the strong reliance on seniority 
and principal assessment. It is unknown as to what form principal assessment actually 
takes, whether it be against a standards checklist, complemented by classroom observation 
or even peer feedback.   

 

The plans in place to develop teaching standards in the future 

Within the survey, countries interpreted this question in terms of the stage of the journey 
that they had reached in relation to development, implementation and measurement. In 
terms of identifying early adopters among countries it is therefore important to be more 
aware of those countries that either have a Quality Assurance system in place, based on 
measurement against standards, or are developing one. 

In the Asian context, Vietnam indicated that it is currently involved in the development of a 
national quality assurance system, funded through its national government. This is to be 
achieved through an initial pilot, followed by refinement and then principal and teacher 
training. In contrast, Pakistan is currently involved in developing teaching standards 
through the project entitled “Strengthening of Teacher Education in Pakistan”. While no 
response was received from Japan or Indonesia, Singapore was not involved in this activity; 
however Sri Lanka is in the latter stages of developing a Quality Assurance unit of the 
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Ministry of Education, commenced in 2005. This is to be funded by the Asia Development 
Bank and Ministry of Education. Thailand indicated that the development of teaching 
standards only happens when the government introduces a new law like the National 
Education Act. While Table 26 provides more details, one may conclude that both Vietnam 
and Sri Lanka are not only serious about the application of teaching standards but are 
devoting financial resources to ensure their ongoing measurement.  

It should be noted from the above discussion that countries have employed different 
approaches to the introduction/implementation of teacher standards. Some have applied 
formal mechanisms and institutions while others have chosen alternative means. For 
example, within the Pacific context, no country is developing a Quality Assurance unit or 
other approach to ongoing formal measurement of teaching standards. While the Cook 
Islands has indicated that standards will be reviewed as part of the legislative review, Fiji 
will establish a Teacher Registration Board in 2008. Similarly Tonga is currently engaged in 
the planning and implementation of Teacher Registration for 2008.  In Australia plans are 
underway for the Commonwealth and states and territories to work together to develop a  
set of common national standards.  These standards will then be used for the accreditation 
of teacher education courses as well as the basis for teacher registration.  In the case of 
New Zealand, standards are already developed and no further work is being undertaken at 
this stage. Vanuatu and Palau provided no response to this question. In contrast to the 
other countries Timor Leste will be engaged in a significant programme in relation to the 
development of standards during the period 2008-9.  The following initiatives are planned: 

• develop new education system and management;  

• provide intensive course for teachers; 

• organize Parent/Teachers Association; 

• organize workshops and seminars for training; and 

• plan, monitor implementation and evaluate. 

It is therefore fair to assume that within the Pacific Region, different countries are at 
different stages of development and implementation; however no country is currently 
focused specifically on the area of measurement (see Table 27 for more detail). 

In the Middle East there is no activity planned in Jordan, however in Oman teaching 
standards will be developed in 2008 through situation analysis and then around the notion 
of a “Teaching License”. This may be interpreted as teaching certification and is generally 
achieved by satisfying the following criteria. In Oman, applicants must: 

• hold a bachelors degree in the subject to be taught,  

• achieve a passing score on state-required examinations,  

• complete an intensive teacher preparation program, and  

• possibly fulfil a supervised teaching internship.  

This initiative will be funded by other teacher professional bodies and both national and 
international organisations. Turkey is in the early stages of constructing a set of teaching 
standards, having now developed a five-year plan. A school-based professional development 
manual for “Generic Teacher Competencies” will be employed. All key stakeholders are 
planned to be consulted in this process and the outcome will be a full accreditation process 
for schools. This country, although in its early stages of development in terms of teaching 
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standards, has sought funding from both national and international bodies and sponsor 
foundations (see Table 28 for more details).   

In light of the above comments, the following summary points can be made: 

• there is a clear commitment by all countries of the importance of teaching 
standards 

• there is also a clear commitment by all countries to the notion of teaching 
standards, in a variety of forms providing the driving force in the future for both 
teacher training and teacher practice 

• there is a common understanding among all countries that teaching standards 
relate to the professional knowledge, skills, values and attitudes required of 
teachers to perform satisfactorily in classrooms 

• commitment from countries varies in terms of their use of teaching standards, 
measured through such bodies as quality assurance units, for the purposes of 
teacher promotion and pay increments 

• the majority of countries still rely on seniority and principal assessment as a major 
tool for assessing teacher performance 

• as countries implement teaching standards, some may move towards measurement 
depending on their own contextual and educational requirements. 

From the perspective of the journey involved in the development, implementation and 
measurement of teaching standards and the results provided by the surveys, Table 29 
below approximately highlights early adopters, interested countries and those countries  
yet to adopt teaching standards. A fourth category has also been included, including 
those countries that appear to have done at least some preliminary work in the area 
but are not interested in collaborating further at present. 

Table 29: Current Status of Teaching Standards 

Early Progress in  
Teaching 

Standards* 

Interested 
countries** 

Not Active*** Limited interest at 
this stage*** 

Vietnam Korea Indonesia Japan 

Sri Lanka Australia Pakistan Singapore 

Vanuatu New Zealand Fiji  

Tonga Thailand   

Jordan Palau   

 Timor Leste   

 Cook Islands   

 Oman   

 Turkey   

*Includes those countries that have developed standards, and have developed formal processes for measuring 

teacher competence through institutional means, e.g. quality assurance units, formal inspections 

**Includes those countries that have developed standards and are attempting to employ them generally for 
teacher training, teacher practice, teacher performance and promotion and curriculum design 

***Not active in building teaching standards as an integrated component of the education system and 
profession 

****Some work on teacher standards, but have not expressed interest in collaborating with other countries. 
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It is noteworthy that among the countries making early progress highlighted above, the 
only country that appears to have mandated teaching standards as part of its national 
educational legislation is Sri Lanka. 
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Chapter 3:  Teaching Standards in 
Mathematics and Science 

An analysis of survey results clearly demonstrates that in most countries standards 
developed for Mathematics and Science are exactly the same as standards developed for 
other subjects. For example, Indonesia did not differentiate responses by subject area and 
Pakistan and Japan did not respond to this question. In contrast, however, Sri Lanka 
indicated that specific standards for both Mathematics and Science will be completed in 
April 2008. No further details, however, could be provided (see Table 23 for more detail). 

Korea was one country that has attempted to differentiate in accordance with Mathematics 
and Science. However, it is not in terms of professional skills but more in terms of 
professional knowledge that is required by teachers in order to effectively teach young 
people in secondary school. Table 30 below articulates the knowledge required in both 
subject areas. 

Table 30: Knowledge required for teaching Mathematics and Science in Korea 

Mathematics Science 

1. Mathematics education theory;  1. Science education theory (common) 

2. Arithmetic theory; 2. General physics & lab experiment I, II; 
advanced physics I, II 

3. Hermeneutics; 3. General chemistry & lab experiment I, 
II; advanced chemistry I, II 

4. Linear algebra; 4. General biology & lab experiment I, II; 
advanced biology I, II 

5. Modern algebra; 5. General geology & lab experiment I, II; 
advanced geology I, II 

6. Differential geometry;   *Students are required to complete at 
least one course (3 credits) from among 
(2) to (5). 

7. Topology;  

8. Statistics & probability;  

9. Discrete Mathematics  

 

In the Pacific Region, there is no attempt to differentiate Mathematics and Science from 
other subjects in Cook Islands, Fiji, Vanuatu and Palau. However, in Tonga a degree in 
Science is required for senior secondary Science teaching. More specifically, teachers in 
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Tonga need to have a degree in Science to teach in higher classes (Diploma to teach years 
7-10 and a Bachelor of Science to teach Years 11-13). 

Within Australia there are no government endorsed national standards for the teaching of 
Mathematics and Science, however the subject professional bodies Australian Science 
Teachers Association (ASTA) and the Australian Association of Mathematics Teachers (AAMT) 
has developed standards which are used by their members. The AAMT Standards for 
Excellence in Teaching of Mathematics in Australian Schools is a framework for teachers' 
career-long professional growth. The AAMT awards the credential Highly Accomplished 
Teacher of Mathematics (HAToM) to those teachers who successfully and voluntarily 
undergo assessment of their knowledge, capabilities and achievements against the AAMT 
Standards. There are currently no agreements with employers or other bodies (e.g. 
institutes of teaching) that recognize the HAToM credential in the context of other 
frameworks. 

Further illustration of the use of Teaching Standards in Mathematics in Australia is provided 
in the Exhibit below. 

 
 
Regulatory and Developmental Use of Teaching Standards in Mathematics in Australia 
 

Teaching standards can have both ‘regulatory’ and ‘developmental’ uses. The AAMT explored 
the ‘regulatory’ use of the AAMT Standards of Excellence for Teaching Mathematics in 
Australian Schools by piloting and evaluating an assessment and credentialing process. It found 
that that the AAMT Standards could be used as the basis for identifying Highly Accomplished 
Teachers of Mathematics but that format credentialing as a ‘HAToM’ would be likely to involve 
only small numbers of the profession. 

The AAMT has also identified ‘developmental’ use of the Standards in the context of in-school 
professional learning programs (Bishop, et al 2006): 

• Determining the structure and organisation of activities, based on self-assessment against 
the standards; 

• The provision of a common language within which teachers could discuss their work and 
learning priorities; 

• Determining the priorities of the professional learning programs; 

• As subject-specific standards, they were particularly useful for identifying particular needs 
and deficiencies in Mathematics teaching; and 

• Providing challenging Assessment standards for the groups involved. 

The evaluation concluded that the AAMT Standards are useful for developmental purposes with 
teachers in schools, providing not only a basis for encouraging school-level professional learning, 
but also as a reference tool for deciding what is most desirable to pursue, and for measuring 
progress with professional development. 

The tensions likely to emerge when working to develop and implement professional teaching 
standards include those between: 

• standards and standardisation; 

• manageability and substantive evidence; 

• creativity and consistency; and  

• accessibility and high standards. (Ingvarson, 2002) 

 23 



 Study of Teacher Competency Standards 

It is also noteworthy that many states and territories have literacy and numeracy standards 
embedded within their professional standards for teachers. For example in Queensland both 
the Queensland College of Teachers Standards and the Education Queensland Professional 
Standards for teachers are couched in generic terms to allow connections to be made with 
all subject areas. Although not specifically about Mathematics, of Standard Number Two in 
both sets of standards refers to numeracy. 

New Zealand is also currently engaged in investigating specific qualifications for 
Mathematics teaching. Although not in place at the moment, the Ministry is developing a 
specific “qualification” for Mathematics teaching, based on their Best Evidence Synthesis 
for teaching Mathematics. 

Within the Middle East, both subjects will have standards derived from the national 
standards. Oman does not differentiate among its subjects to be taught.  In Turkey however 
special standards do exist for both subjects and are currently awaiting approval (see Table 
25 for more detail). 

In summary therefore, there are early signs in selected countries (Sri Lanka, Korea, 
Australia, New Zealand and Turkey) that there is a need for distinctive standards for 
Mathematics and Science. Survey responses suggest that other responding countries have 
given higher priority to the development of general standards or do not currently plan to 
develop subject-specific standards. However, in several countries, research and 
development work in this area is continuing, and may publish mathematics and science 
standards in the near future.  
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Chapter 4:  Conclusions 

The following section of this report focuses on an overview of the critical issues with 
regards to the five key themes investigated in the survey of Brisbane Communique 
countries;  

1. Requirements for employment as a teacher, as they related to teaching standards 

2. Teaching standards development 

3. Current status and use of teaching standards 

4. Planned development of teaching standards, including Mathematics and Science 

5. Lessons learned from involvement in the process. 

All but one country requires a completed teacher training qualification in order to gain 
employment as a beginning teacher. The only exception is Palau, which requires the 
completion of secondary schooling as a pre-requisite for employment as a teacher. In 
contrast, in Jordan and Turkey, respondents reported the need for a higher education 
qualification as well as the teacher training qualification. While this situation is 
noteworthy, the difference occurs in terms of the length of training. This appeared to vary 
from one to five years. It may therefore be concluded that the level and depth of teacher 
training varies greatly among countries.   

Moreover, if teacher training is driven by teaching standards, as many countries reported, 
standards may be receiving different levels of attention, considering the varied periods of 
training. It may therefore be necessary to review the nature and content of teacher 
training among countries in the near future to determine the extent to which teaching 
standards drive the training programme.  

Further variation occurs in terms of any practice component required as a pre-requisite of 
teacher training. According to the surveys, only some countries insist on the opportunity for 
teachers to practice the standards over an extended period as part of their training. The 
survey responses suggest that countries requiring a professional practice component include 
Australia, Indonesia, Thailand, Cook Islands, Tonga, Vanuatu and New Zealand.  

Despite these differences, virtually all countries consider that formal teaching standards 
are necessary and developed standards generally at the national level. Survey data 
indicates that countries reportedly employ teaching standards to guide teacher training and 
teaching practice. However it is worthwhile noting the relatively large number of countries 
that rely on seniority as a tool for determining teacher promotion.  

As indicated earlier in this report, many countries can be plotted along the continuum in 
the journey of developing, implementing and measuring teaching standards in use in 
schools. This is also the case in relation to the development of particular standards for 
Mathematics and Science. There are early signs in selected countries (Sri Lanka, Korea, 
Australia, New Zealand and Turkey) that there is a need for distinctive standards for 
Mathematics and Science. However, the remaining countries use general standards or have 
not identified the need. Based on the information provided in the surveys, it is apparent 
that the picture will be much clearer by late 2008 in terms of distinctive standards for both 
Mathematics and Science. 
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Only a minority of countries have developed an objective measurement tool that applies to 
teaching standards within particular jurisdictions. While other countries have expressed an 
interest in engaging in such activity, this may require development of institutions such as 
quality assurance units or external formal inspections. 

Introduction of quality assurance mechanisms and assessment of teachers against standards 
may allow for exploration of the relationship between teaching standards and enhanced to 
student outcomes. While not suggesting that one causes the other, it is reasonable to 
assume that there may be a relationship between student outcomes and teaching 
standards.   

Similarly, any effort to develop and implement an institutionalized measurement system for 
teaching standards, will be facilitated when teaching standards are mandated through the 
relevant educational legislation in that country. Indeed among the countries, the only 
country that has achieved educational legislation for teaching standards and also developed 
a formal measurement system for its teaching standards is Sri Lanka. Only a small number 
of countries have mandated teaching standards as part of that country's national education 
legislation (Fiji, Korea, Sri Lanka, Turkey and New Zealand).   

While a number of countries discuss the importance of consultation, teacher professional 
development, trialing of standards and embedding these in teacher training, such steps 
represent key milestones on the journey of introducing teaching standards in each country. 
It is acknowledged that this may not be the case for all countries due to their own 
contextual requirements. Many countries have discussed the importance of teaching 
standards, are currently in receipt of development funding from large sponsor organizations 
and are obviously working assiduously in light of three, four and five-year plans.   

In considering the important issues confronting these countries in developing standards, it is 
also important to acknowledge the broader economic, political and social challenges of the 
contexts in which they work and the particular and distinctive challenges that they pose for 
countries.  

Models to promote teacher quality varied widely across the countries surveyed. Nearly all 
drew from the policy notion that teacher development is a continuum and that teaching 
standards can assist with teacher development. Clearly teaching standards are nation-
specific and must always be the case, in order to reflect the distinctive characteristics of 
their own context. Despite the various stages of the journey that countries are 
experiencing, the following comments, quoted from survey data, concerning “Lessons 
Learned” are instructive and positive. 

Singapore: 

• There must be some extent of involvement from the teachers themselves in the 
development of the standards.  

• Implementation is a challenge as there will always be teachers who may find the 
standards difficult to achieve.  

• Interpretation of standards may not be consistent across schools. There must be some 
platforms whereby the users can seek clarifications. 

• Must be prepared to review and validate the standards after some years of 
implementation. 

Pakistan: 
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• Teaching standards are an essential tool for enhancing the performance of teachers and 
are helpful for their assessment and promotion 

Fiji: 

• Teaching standards have to be developed closely with teachers in the profession and it 
takes a lot of professional development to enhance and realize the required standards 

New Zealand 

• Wide consultation within the education community is a must. Teachers must support 
the standards and not seem them as coercive or devices to be used to punish. 

• They should encapsulate the essence of teaching 

• The content of standards is relatively easy to develop but gaining agreement around 
assessment and evidence is more problematic and also important to achieve 
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Chapter 5:  Strategy for Future Work 

The data presented in this report and summarized in the previous chapter portrays the 
current picture in relation to teaching standards across the Broader Asia-Pacific Region. 
From a strategic perspective and considering the future, the three key strategic questions 
are therefore relevant to the discussion in this chapter: 

1. Where are we now? 

2. Where are we heading? 

3. How will we get there? 

Where are we now? 

The first question has been addressed throughout this report and the findings are 
summarized below through an analysis of the strengths, weaknesses, opportunities and 
threats (SWOT) of the existing situation: 

SWOT ANALYSIS- “Where are we now?” 

Strengths Weaknesses 

• Commitment from all countries towards 
the notion of teaching standards; 

• General understanding of the 
importance of the need for teaching 
standards to drive teacher training and 
teaching practice; 

• Common agreement among countries 
that teaching standards are generally 
about professional knowledge, skills, 
attitudes and values; 

• Clear evidence that each country has 
undertaken the teaching standards 
journey in light of its own contextual 
characteristics;  

• Vast majority of countries have 
developed standards from a national 
perspective; 

• Most countries have documented 
teaching standards; 

• The vast majority of countries have 
developed standards using best possible 
available expertise, i.e., external 
experts, Ministry representatives; 

• Not all countries are interested in 
collaborating and sharing insights 
relating to teaching standards; 

• No systematic tool to determine with 
confidence the stage of development of 
each country in relation to 
development, implementation and 
current measurement of teaching 
standards; 

• Limited focus on practising teaching 
standards over an extended period, as 
an important element of teacher 
training in most countries; 

• Limited focus by the majority of 
countries on Mathematics and Science 
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• Most countries appear to have 
developed standards through a 
consultative approach. 

Opportunities Threats 

• Funding available to many countries 
through sponsor foundations; 

• Measuring teaching standards in a 
systematic manner; 

• Systematic and structured sharing of 
good practice examples of the teacher 
development process; 

• Systematic and structured sharing of 
examples of teaching standards 
developed by each country; 

• A focus on Mathematics and Science as 
key priorities in terms of teaching 
standards; 

• Increased discussion about the 
relationship between teaching standards 
and enhanced student outcomes; 

• Development of an overall framework 
within which to develop teaching 
standards among countries 

• Competing economic, social and 
political agendas could distract from 
engaging with teaching standards; 

• Limited evidence of a need by most 
countries to focus on teaching standards 
required for Mathematics and Science; 

• The majority of countries are developing 
teaching standards across all subject 
areas with no specific reference to the 
distinctive nature of Mathematics and 
Science in terms of each country's 
future; 

• Only some countries appear to have 
commenced the teaching standard 
development process based on an 
explicit understanding of and agreement 
about those elements that represent 
best practice in teaching performance; 

• Apparent variability exists in the length 
of teacher training and the consequent 
focus on teaching standards among 
countries. 

The purpose of the above analysis is to examine the existing situation in order to build 
future strategy. Analyses of this kind are often employed as a tool designed to maximize 
identified strengths and opportunities and to minimize existing weaknesses and potential 
threats in the development of strategy. In the establishment of a generic framework to 
guide future activity among countries, the key features identified in the SWOT provide the 
areas of focus and support as the Brisbane communiqué moves into the future. It should be 
noted however that the limitation of a SWOT analysis is that some identified “threats” may 
be seen as “opportunities” in a different context. The analysis should therefore be viewed 
in this light. Consequently the issues for future policy consideration are included in the 
response to the questions below entitled “Where are we heading?” and “How will we get 
there?” and reflected in the key recommendations.  

Where are we heading? 

There is evidence that competency based standards for teachers are at various stages of 
development, implementation and measurement among countries. It is equally evident that 
different levels of emphasis have been placed on Science and Mathematics in terms of 
competency based standards. Similarly, the development of Quality Assurance frameworks 
linked to standards is only occurring in a minority of countries at this stage. The reasons 
why some countries have not chosen to pursue standards has not been addressed in this 
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survey, however it does represent an area for future work. In order therefore to progress 
the work undertaken by countries, it would appear that three key priorities emerge for the 
future:  

1. the development of a common framework among countries for teaching standards. 
This would facilitate the achievement of generally agreed teaching standards and a 
strong platform for networking and the sharing of insights and developments in 
relation to teaching standards development, implementation and measurement. 

2. the facilitation of support to countries through the establishment and maintenance 
of effective networking, to share examples of best practice both in the process of 
teaching standards development and implementation and the content of the 
teaching standards themselves 

3. the provision of structured assistance to those countries identified as “early 
adopters”, through supporting them in the development of quality assurance 
mechanisms should that be seen as the most appropriate step for the future for 
those countries. 

In order to achieve the first priority, it is initially important to confirm the stage on the 
teaching standards development journey that each country has reached.  The surveys 
completed by a number of countries provide some evidence of achievement to this stage.  
It would now be useful however to engage in a process of document analysis and key 
stakeholder interviews to confirm the stage reached by each country.  Once this has been 
determined, the task of developing a common framework is facilitated.  The purpose of this 
framework is to provide broad guidelines within which countries may continue to 
productively undertake the standards development and implementation process.  Such a 
framework should be specifically designed to enable rather than prohibit flexibility.  It 
should also be designed to ensure that each country may continue to respond to the 
distinctive characteristics of its educational, social, economic and political context.   

Ingvarson, (2002) proposes that three types of standards are essential in developing high 
quality assessments for teaching. As Diagram 1 indicates, these standards need to be 
embedded in a set of core values and a guiding educational vision. The process of arriving 
at the standards needs to consider: 

• What is important about what we teach, and what is quality learning of what is 
taught? 

• What should teachers know and be able to do to promote that kind of learning? 

• What tasks should teachers perform to provide evidence of what they know and can 
do? 

• How will that evidence be judged fairly and reliably? 

The foundation of teaching standards is thus a clear statement of objectives for 
encouraging student learning. Teachers’ work and the knowledge and skills required to be 
effective needs to be based on expected student outcomes.  
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Diagram 1: Performance based teaching standards: main components 
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Core professional principles/values guiding educational vision

Contact standards

What is good teaching?
• What should teachers know 

and be able to do?
• Defining the domain of good 

teaching
• What is the scope of 

teachers’ work?
• What are we going to 

measure?

Evidential standards

What evidence will we gather?
• What rules will we use to 

gather evidence of practice?
• Capturing good teaching
• What tasks should teachers 

be expected to perform?
• How are we going to measure 

it?

Performance standards

How will we judge performance?
• What level of performance meets 

the purpose?
• How good is good enough?
• Where do we get the standard?
• How will we discriminate 

between good and poor?
• How are we going to score it?

(Source: Ingvarson, 2002, p.8) 

This model of teacher standards provides a useful reference point for contemplating the 
implementation of national frameworks. 

As the second priority, the facilitation of support must have purpose and focus. It is 
therefore proposed that a key task in the provision of such support is to assist each country 
along the journey from standards development through implementation to ongoing 
measurement and refinement. While the provision of a framework will facilitate this task, 
examples of good practice from countries within the region will provide a platform for 
policy contemplation and refinement of teacher standards.   

Many of those working on this task will clearly appreciate practical examples of sound 
teaching standards and of the ways that teaching standards are currently being developed 
and implemented throughout the Region. These good practice examples must be 
documented and should be a key feature of the communication that is facilitated among 
countries as they continue on their teaching standards journey. This task can be facilitated 
through the research and documentation of in-country case studies of those examples of 
countries within the Region that have been highlighted as “early adopters”. While no 
specific country has all the answers in relation to this process, a collection of case studies 
would provide a treasure trove of information for policy makers and practitioners in 
regional countries  

Those countries that have made significant progress may provide a source of valuable 
information based on their experiences for those engaged at an earlier stage in the journey.  
From this approach, the nature and level of assistance required by these countries will be 
more focused on the tools and processes required to judge teacher performance against the 
teaching standards. Examples of good practice in teaching standards may become the 
benchmark, combined with contemporary research on school and teacher effectiveness, to 
assist in establishing the measurement process.  Moreover, the good practice examples 
provide an agreed benchmark among countries from which informed measurement can be 
undertaken.   

It is apparent from the survey data that a small number of countries are currently engaged 
in this process. No country, however, appears to have reached the stage of review and 
refinement of teaching standards. It is noteworthy that some countries report the 
application of formal inspections against teaching standards. However, this survey has not 
gathered information relating to the process of such inspections nor the outcomes of the 
data achieved from such measurement processes. These questions have not yet been 
addressed by countries responding to the survey.  
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. 

How will we get there? 

To some extent the answer to this question has been implicitly answered in the discussion 
of future work and future directions outlined earlier. Also it is imperative that countries 
seek opportunities to work collaboratively to determine the nature of the future work and 
build the essence of a plan for the future together, to ensure ongoing commitment to its 
implementation.   

Such a task requires ongoing discussion around the key priorities already identified above.  
For this reason, strategies for determining how the priorities can be achieved will be 
canvassed only in the broadest possible terms. In accordance therefore with the points 
made above it would appear that the first task would be to review and confirm the current 
situation in relation to existing teaching standards development in each of the countries.  
For this reason the following recommendation is made: 

That the Asia-Pacific countries produce a common but flexible framework for the 
development, implementation and measurement of teaching standards A particular brief of 
the Brisbane Communiqué SOWG is to facilitate the work being undertaken by countries in 
relation to the development and implementation of teaching standards, with particular 
reference to Mathematics and Science. As this report has indicated, very few countries 
have focused their attention on this task in any significant way. Therefore in light of the 
brief given to the SOWG, it would appear to be a significant priority that the working party 
should not only review the existing situation in relation to this task, but initiate structures 
to fast track the development of teaching standards in Mathematics and Science, 
particularly in the majority of countries. For this reason the following recommendation is 
made and could be addressed at the same time as the first recommendation: 

That the SOWG similarly review and confirm the existing situation in relation to teaching 
standards development in relation to Mathematics and Science, with a view to identifying 
appropriate strategies to fast track their development in the near future. 

Once these tasks are complete, there will be greater clarity of intentions for teacher 
standards and contemporary conditions.  This work will provide a common reference point 
for countries considering implementation or refinement of teacher competency standards 
arrangements.  For this reason the following recommendation is made:  

That the SOWG produce a common framework for the development, implementation and 
measurement of teaching standards, that enables each country to respond to its own 
context in development and is sufficiently flexible to accommodate the needs of all 
countries on their own development journey within the framework.   

Once the key elements of this framework have been developed, it is then important that it 
be populated with further examples of good practice among many countries, both in terms 
of the development process and the actual content of teaching standards. In this way, 
countries engaged in the earlier stages of development will have models of existing 
practice. It is also suggested that examples of good practice might be supplemented with 
case studies of in-country examples of key aspects of the teaching standards development 
process. As examples of good practice, it is important that such strategies are captured and 
shared among countries that are about to launch into a similar process. The following 
recommendation is therefore made: 
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That the SOWG systematically identify, capture, document and communicate examples of 
good practice and case studies of in country experiences in teaching standards 
development and implementation as a tool for supporting countries engaged in this 
process. 

Finally it is important that those countries already identified as “early adopters” are 
nurtured and actively supported to continue their journey in this important field. It is also 
important that the SOWG be seen to be proactive in terms of not just responding to the 
concerns of countries but are also proactive in constructing the map for teaching standards 
development for the future. It is therefore imperative that the SOWG focus on the 
identification of ideas and examples of good practice in the field of teaching standards 
measurement, should this be the direction that they wish to pursue. This may also include 
the practical steps in developing such organizations as Quality Assurance units, or refining 
the existing focus of formal inspections, currently employed in some countries to more 
clearly reflect the focus on the measurement of new and emerging teaching standards.  For 
this reason the following recommendation is made: 

For those countries seeking to move to the measurement stage, that the SOWG identify, 
capture, document and communicate examples of good practice in the field of teaching 
standards measurement. 

It is acknowledged that the five recommendations highlighted above represent significant 
pieces of work in their own right. However each is designed to build on the achievements 
already made by many countries to ensure the refinement of teaching standards and the 
enhancement of student outcomes. It is imperative that if each of these recommendations 
is accepted, that they be collaboratively developed further, with accompanying action 
plans and performance indicators and underpinned by strong communication about progress 
among each of the countries and key stakeholders involved. An excellent start has been 
made by many countries. Depending on the stage of development, it should be noted that 
all recommendations may not be applicable to all countries. This will depend on their focus 
and priorities for the future. It is now important that the momentum is harnessed and built 
upon to ensure the ongoing quality of teaching and the enhancement of student outcomes.  
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Glossary 

The Glossary outlined below consists of two parts. The first relates to definitions of key terms 
employed throughout the report. The second relates to the abbreviations employed throughout the 
report to refer to larger terms and concepts. 

Definitions 

In order to facilitate the interpretation of the intentions of this report the following key terms have 
been defined in the following way: 

1. “Brisbane Communiqué initiative”: The Brisbane Communiqué initiative was launched at the 
inaugural Asia-Pacific Education Ministers’ Meeting in Brisbane, Australia on 3-4 April 2006.  
Ministers and senior officials from twenty-seven countries across the region issued the Brisbane 
Communiqué in which they agreed to collaborate on key goals related to the recognition and quality 
of education and training in the region. 

The overarching objective of the Brisbane Communiqué initiative is to better position the education 
systems and approaches of the broader Asia-Pacific with international developments, thus ensuring 
transparency and mutual trust between countries’ education systems.  

2.“Competency”:  (as defined by the International Board of Standards for Training, Performance 
and Instruction), refers to an integrated set of skills, knowledge and attitudes that enables one to 
effectively perform the activities of a given occupation or function to the standards expected in 
employment (extracted from DEEWR) contract PRN 14732, 14.6.07). In the case of this report, the 
context is the teaching profession, as it relates to both Primary and Secondary school teaching 

3. “Countries”: each of the countries across the broader Asia-Pacific Region as envisaged under the 
Brisbane Communiqué Initiative.  These include: 

 

Afghanistan  Republic of Korea  Philippines  

Australia  Kuwait  Qatar  

Bahrain  Lebanon  Samoa  

Bangladesh  Laos  Saudi Arabia  

Bhutan  Malaysia  Singapore  

Brunei  Maldives  Solomon Islands  

Cambodia  Marshall Islands  Sri Lanka  

China  Micronesia  Syria  

Cook Islands  Mongolia  Thailand  

Fiji  Nauru  Timor Leste  

 

4. “Quality Assurance”: All those planned or systematic actions necessary to provide enough 
confidence that a product or service will satisfy the given requirements for quality. From an 
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educational perspective, this implies the need for the measurement of standards to ensure that the 
required outcomes are being met. 

5. “Standards”: tools for measuring teaching performance and achievement. A complete set of 
teaching standards comprises: guiding values and principles about teachers’ work; descriptions of 
what effective teachers know, believe and do; guidelines for gathering evidence about whether the 
standards have been met; and rubrics or benchmarks for assessing that evidence against the 
standards (extracted from DEEWR contract PRN 14732, 14.6.07).  

6. “Teachers”: professionally qualified personnel charged with the responsibility of educating 
students in their care, within recognized primary and secondary schools in each of the countries 
under consideration in this report. 

7. “Teacher Registration/Certification”: a system for formally accrediting teachers to teach within 
a particular education authority based on identified qualifications and experience. 

 35 



 Study of Teacher Competency Standards 

 

Abbreviations 

Throughout this report, the following abbreviations have been used: 

AAMT……………………………………………………………………..…Australian Association of Mathematics Teachers 

ADB………………………………………………………………………….………………………………….…Asian Development Bank 

DEEWR……………………………………………Department of Education, Employment and Workplace Relations 

HAToM……………………………………………………….………………. Highly Accomplished Teacher of Mathematics 

MCEETYA……………………………Ministerial Council on Education, Employment Training and Youth Affairs 

MOE…………………………………………………………………………………………………………………..…Ministry of Education 

NZ………………………………………………………………………………………………………………………………………New Zealand 

OECD……………………………………………………..….Organisation of Economic Cooperation and Development 

PD………………………………………………………………..……………………………………..………Professional Development 

SOWG………………………………………………………………………………………………...Senior Officers’ Working Group 

STD……………………………………………………………………..………..…………………Satisfactory Teacher Dimensions 

UNESCO…………………………………...…United National Educational, Scientific and Cultural Organisation 

USAID…………………………………………….………..…….…United States Agency for International Development 

WB……………………………………………………..……………………………………………………………………………...World Bank 
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Appendix 1: Sample Teaching Standards Performance 
Assessment Schedule (Vanuatu) 

 

 

GOVERNMENT 

OF THE REPUBLIC 

OF VANUATU 

 

MINISTRY OF EDUCATION 

 

 

 

GOUVERNMENT 

DE LA REPUBLIQUE 

DE VANUATU 

 

MINISTERE DE L’EDUCATION 

TEACHER PERFORMANCE ASSESSMENT 

This form is to be used by Secondary Inspectors and Principals to assess teachers’ performance.  

Full Name:  

Qualifications:  

Status (Permanent, Temporary, Probation)  School:  

Class:  Province:  

Date of  visit:  Principal:  

Subjects Taught:  Salary Scale:  

Length of Teaching Service: ______ - 
_______ ______ Years Other Duties:  

Present Post:    

Length of Service in Present Post:    
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PART A: Professional Knowledge, Teaching Skills and Techniques 

To be evaluated by Inspector or Principal by interview and classroom observation. 

Class Observed:                                     Subject:                                              Date:   

Evaluation1Requirement Measure 

O G S NI P 

Comments 

Knows the 
content of the 
subjects taught 

Displays knowledge and 
competence in the 
subject(s) areas. 

      

Follows the 
correct 
syllabuses, 
prescriptions and 
schemes of work 

Records of syllabuses, 
prescriptions and 
schemes of work are 
kept and unit, term and 
lesson plans are 
consistent with them. 

      

Plans all lessons 
and units of work  

Annual plans, term plans 
and lesson plans are 
made for all units 
taught. 

      

Knows and uses a 
variety of 
assessment 
methods 

Records of formative and 
summative assessments 
show correct use. 

      

Uses a variety of 
teaching 
activities 

Record of teaching 
activities and/or 
observation shows use of 
a variety of teaching 
activities. 

      

Uses appropriate 
resources for 
teaching 

Record of teaching 
activities and/or 
observation shows use of 
appropriate resources 
and teaching materials. 

      

Communicates 
well with 
students 

Effectively uses voice 
and gesture, speaks 
clearly and uses 
appropriate language 
and vocabulary for the 
class taught. 

      

Uses activity- Engages student       

                                                 
1 O: Outstanding  G: Good  S: Satisfactory  NI: Needs Improvement  P: Poor 
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PART A: Professional Knowledge, Teaching Skills and Techniques 

To be evaluated by Inspector or Principal by interview and classroom observation. 

Class Observed:                                     Subject:                                              Date:   

Evaluation1Requirement Measure 

O G S NI P 

Comments 

based/students 
centered learning 

involvement 
constructively by using 
questions appropriately, 
relating topics to real 
life, building on 
students’ experience and 
conducting meaningful 
learning activities. 

Manages 
classroom order 

Maintains order and 
manages students’ 
behaviour without resort 
to physical force or 
intimidation. 

      

Motivates 
children 

Uses positive methods to 
motivate students and 
acknowledges their good 
work. 

      

Students’ work 
displayed 

Students’ work is 
displayed and is of a 
standard consistent with 
the year level 
curriculum. 

      

 
 
PART B: Contribution to school organisation and functioning 

To be evaluated by Principal by records and interview. 

Evaluation2Requirement Measure 

O G S NI P 

Comments 

Shows a positive 
work ethic 

Comes to work 
everyday, on time, 
attends scheduled 
school meetings and 
participates in 
professional 
development 
activities.  

      

                                                 
2 O: Outstanding  G: Good  S: Satisfactory  NI: Needs Improvement  P: Poor 
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PART B: Contribution to school organisation and functioning 

To be evaluated by Principal by records and interview. 

Evaluation2Requirement Measure 

O G S NI P 

Comments 

Manages school 
resources 
effectively 

Has a record of 
resources under 
his/her responsibility 
and demonstrates care 
for them. 

      

Keeps records of 
planning and 
assessment 

Uses record and plan 
book 

      

Implements school 
policies, 
procedures and 
schedules  

Understands policies 
and implements them 

      

Supports and 
cooperates with 
colleagues 

Carries out duties as 
assigned and works 
cooperatively with 
Principal and other 
staff as required. 

      

Participates in 
appropriate extra-
curricular activities 

Assists with extra 
curricula activities and 
general activities such 
as fundraising.  

      

Being 
ambassadorial 

Promotes and support 
school in the 
community 

      

Personal initiative 

 

Displays leadership and 
professionalism outside 
the classroom. 

      

 

Overall Performance 
Assessment 

O G S NI P 

 

 

Signed: ____________________(Principal)         Signed: ___________________(Inspector) 

 

Date:    ____________________                            Date:    ___________________ 
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Teacher’s Comments: 

 

 

 

 

 

 

 

Signed:                                         (Teacher)                                        Date: 
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PART C: CONFIDENTIAL RECOMMENDATION 

To be filled in by Inspector. 

 

Overall Performance Assessment: O G S NI P  

Recommendations: 

 

Indicate in the box if the candidate is fit for one of the following: 

 Retain present status 

 Promote to permanency  

 HOD 

 Deputy Principal 

 Principal 

 Senior Secondary Teacher 

 Needs further Training 

Comments: 

 

 

Signed: ________________________(Inspector) 

 

Comments: 

 

 

Signed: ________________________(Principal) 

 

Date: _____________ 

 

 Ministry of Education Comments: 

 

Sign: ___________________________ 

  

 Position: ________________________ 

 

 Date:____________ 
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For ease of perusal, data from the completed surveys is presented below in accordance 
with the following major survey themes and within each of the three major Regions of the 
broader Asia-Pacific Region (South and East Asia, the Pacific and Middle East): 

Appendix 2: Tabulated data from surveys 

• Contact details for all countries participating in survey (Tables 31 to 33 ) 

• The plans in place to develop teaching standards in the future (Tables 26 to 28) 

• Standards applying to Mathematics and Science (Tables 23 to 25) 

• Use of the standards (Tables 20 to 22)  

• The current status of teaching standards (Tables 17 to 19) 

• Proposed Changes to future teacher qualification requirements (Tables 14 to 16) 

• The nature of mandatory content in teacher training (Tables 11 to 13) 

• Education required to become a teacher (Tables 2 to 10) 

Study of Teacher Competency Standards 
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Table 2: Level of education required to be appointed as a school teacher: Asia  

Qualifications 
required Japan Korea Indonesia Vietnam Singapore Thailand Pakistan Sri Lanka 

None         

Completed 
secondary school         

Completed teacher 
training 
qualification 

        

If so, is this a 
one/two/three/four 
year qualification? 
(Please circle the 
most frequent 
length of study) 

Four  Five Three One  Two Three 

Completed other 
higher education 
qualification, e.g. 
undergraduate 
degree, post-
graduate degree or 
diploma 

        

Other qualifications 
or experience 
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Table 3: Level of education required to be appointed as a school teacher: The Pacific  

Qualifications 
required Cook Islands Fiji Tonga Vanuatu Palau Timor Leste Australia New Zealand 

None         

Completed 
secondary school         

Completed teacher 
training 
qualification 

        

If so, is this a 
one/two/three/four 
year qualification? 
(Please circle the 
most frequent 
length of study) 

Three Three Three Two   Four Three 

Completed other 
higher education 
qualification, e.g. 
undergraduate 
degree, post-
graduate degree or 
diploma 

        

Other qualifications 
or experience         
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Table 4: Level of education required to be appointed as a school teacher: The Middle East  
Qualifications required Jordan Oman Turkey 
None    
Completed secondary school    
Completed teacher training 
qualification 

   

If so, is this a one/two/three/four 
year qualification? (Please circle the 
most frequent length of study) 

 Nil response  

Completed other higher education 
qualification, e.g. undergraduate 
degree, post-graduate degree or 
diploma 

   

Other qualifications or experience    
 
 
 
 
 
Table 5: Additional criteria required to qualify for teacher training certificate: Asia 

 Japan Korea Indonesia Vietnam Singapore Thailand Pakistan Sri Lanka 

Criteria Nil Nil One year 
professional 

training 

Nil Nil Satisfactory 
practical 

experience 

Nil Nil 
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Table 6: Additional criteria required to qualify for teacher training certificate: Pacific 

 Cook Islands Fiji Tonga Vanuatu Palau Timor Leste Australia New Zealand 

Criteria Probationary 
practice year 
supported by 
teacher and 
principal 
reports 

Nil Satisfactory 
practice over 
extended 
periods during 
training 

Standard set 
of teacher 
assessment 
criteria during 
probationary 
year 

Nil Nil States/territories 
require all 
teachers to have 
a criminal history 
check and to be 
able to 
communicate in 
English at a 
professional 
level.  Some 
states/territories 
also require an 
appraisal of 
registration and 
employment 
history 

Good 
character 
assessment, 
fitness to be a 
teacher, 
practical 
evidence of 
satisfactorily 
trained to 
teach 

 
Table 7: Additional criteria required to qualify for teacher training certificate: The Middle East 

 Jordan Oman Turkey 

Criteria 
Need for a BA or BSc degree 

 
Nil Nil 

 

Table 8: Frequency of Teaching Certificate Registration Renewal: Asia 

 Japan Korea Indonesia Vietnam Singapore Thailand  Pakistan Sri Lanka 

Frequency From April 
2009, after 10 
years 

Never Never Never Never 5years Never Never 
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Table 9: Frequency of Teaching Certificate Registration Renewal: Pacific 

 Cook Islands Fiji Tonga Vanuatu Palau Timor Leste Australia New Zealand 

Frequency Never Never Never Never Never Never To remain 
registered, 
teachers must 
pay an annual 
registration fee 
to their 
state/territory 
institute/college 
of teachers. In 
some 
states/territories 
teachers are 
required every 
three or five 
years to meet 
conditions of 
renewal of 
registration  

Three years 

 

Table 10: Frequency of Teaching Certificate Registration Renewal: The Middle East 

 Jordan Oman Turkey 

Frequency 

 
Never Never Never 
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Table 11: Mandatory Content Required in Teacher Training: Asia 

 Japan Korea Indonesia Vietnam Singapore Thailand  Pakistan Sri Lanka 

Content 
required 

Yes depending 
on 
qualification 
attained 

Educational 
theory, 
curriculum, 
psychology 
and content of 
teaching 
subjects 

Pedagogy, 
professional,  

Personality, 
social course 

Foundation 
education/, 
pedagogy, 
knowledge 
about social 
and human 
culture, lesson 
planning, 
communication 

Necessary 
knowledge and 
practical skills 
to become a 
teacher 

Faculty of 
education 
subjects and 
teaching 
content 

Child 
psychology, 
school org’n, 
curriculum,, 
assessment, 
pedagogy, 
teaching 
practice 

Philosophy, 
education, 
psychology, 
child 
development, 
pedagogy, 
practice 
teaching, 
internship 

 

Table 12: Mandatory Content Required in Teacher Training: Pacific 

 Cook Islands Fiji Tonga Vanuatu Palau Timor 
Leste 

Australia New Zealand 

Content 
required 

Traditional 
course outlines 

Pedagogy, human 
growth and 
development, 
classroom learning, 
education and 
society 

Major in 2 
subjects 
for 
secondary 
teaching 

Nil Nil No Professional studies component, relevant 
discipline studies, professional 
experience relevant across curriculum 
perspectives e.g. Aboriginal education, 
teaching students from non-English 
speaking backgrounds, special education, 
classroom and behaviour management, 
and information and communication 
technologies. 

At a national level, all States/Territories 
have adopted a national standards 
framework.  Work is currently underway 
to develop national graduate teaching 
standards which will include specific 
literacy and numeracy standards. 

Able to qualify 
through one of 
three tracks 
but require 
professional 
studies 
component, 
relevant 
discipline 
studies, 
professional 
experience as 
a minimum 
including 
English 
language 
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Cook Islands Fiji Tonga Vanuatu Palau Timor Australia New Zealand  
Leste 

From 2009 all teacher education courses 
will be required to ensure 120 days 
practical experience to all 3 or 4 year 
education degree students and 60 days to 
all students undertaking one or two year 
education courses (including double 
degrees). 

proficiency 

 

Table 13: Mandatory Content Required in Teacher Training: The Middle East 

 Jordan Oman Turkey 

Content required Yes but not specified Philosophy, culture, educational 
foundations, curriculum, pedagogy, 
assessment, teaching practice, 
microteaching 

Curriculum and education 

 

Table 14: Proposed Changes to future teacher qualification requirements: Asia 

 Japan Korea Indonesia Vietnam Singapore Thailand  Pakistan Sri Lanka 

Proposed 
changes 

Legislation for 
teacher 
certification 
to change 
from April 
2009 

Stricter 
requirements 
re credits 
required from 
Spring 2008 in 
subjects 
taught 

Nil Now College 
trained 
graduates 
required for 
primary 
teaching 

Nil Nil Training to be 
extended from 
2 to 3 years 

Minimum entry 
qualification 
of bachelor 

Use of modern 
teaching aids 

Introduction of 
competence 
based teacher 
education 
model 

Increased 
teacher 
professionalism 
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Japan Korea Indonesia Vietnam Singapore Thailand  Pakistan Sri Lanka  

Ongoing 
teacher 
education in 
addition to 
induction 

 

Table 15: Proposed Changes to future teacher qualification requirements: Pacific 

 Cook Islands Fiji Tonga Vanuatu Palau Timor Leste Australia New Zealand 

Proposed 
changes 

New 
qualification in 
area of 
secondary 
Maori teaching 

Certificate 
replaced by 
Diploma in 
Primary. 

Establishment 
of teacher 
registration 
Board in 2008 
designed to 
review and 
standardize 
criteria and 
qualifications 

Teacher 
registration to 
be introduced. 

Teacher 
incentives 
provided for 
study at post 
grad level. 

Review of 
training 
content to 
standardize all 
content  

Introduction of 
a standards 
based 
Professional 
personnel and 
Certification 
system for 
teachers after 
obtaining 
approval to 
teach 

Increased 
focus on 
curriculum, 
pedagogy and 
content 
knowledge 

Nil Sharper focus 
on program 
accreditation 
to ensure they 
meet 
Graduating 
Teacher 
Standards 

 

Table 16: Proposed Changes to future teacher qualification requirements: The Middle East 

 Jordan Oman Turkey 

Proposed 
Changes 

All training programs to be reviewed to 
ensure that they align with teaching 
standards 

Regular reviews of educational institutions 
based on Ministry requirements 

Changed status of teachers, changed 
curriculum, changed policy of national 
education, changed curriculum in 
Universities 
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Table 17: Current Status of Teacher Standards: Asia 

 Japan Korea Indonesia Vietnam Singapore Thailand Pakistan Sri Lanka 

Formal standards 
necessary? 

No Yes Yes Yes Yes Yes Yes Yes 

Standards developed and 
agreed? 

Nil response Yes Yes Yes Yes Yes No Yes 

National/state/school/other Nil response National National National National National NA National 

Standards documented? Nil response Yes Yes Yes Yes Yes NA Yes 

If documented, how 
developed? 

Nil response Ministry officials 
and experts 

Board for 
National 
Education 
Standard 
(BSNP), 
education 
experts, 
Ministry 

Teachers, 
Ministry, 
experts, 

Teachers, 
Ministry, 
experts, 

Teachers 
Council 
Thailand, 
Institute for 
the Promotion 
of Teaching 
Science and 
Technology 
(Mathematics/ 
Science) 

NA Principals, 
Ministry, 
National 
Institute of 
Education, 
national 
Colleges of 
Education, 
master 
teachers, 
experts  

When developed? Nil response 1953 2007 1999-2007 2001 2003 NA 2003 

Status of standards Nil response Part of 
Secondary 
Education Act 
and Decree on 
Teacher 
Qualification 
Assessment 

Standard for 
qualification 
and 
competencies 
of teacher 
document 

Linked to 
Primary teacher 
professional 
standards 

Reference 
point for 
appraisal but 
no formal 
requirement 

No response NA Legislation 
under the 13th 
amendment 
to the 
constitution 

Applicability of standards 
to all teachers? 

Nil response All teachers 
nationally 

All teachers 
nationally 

Primary All government 
teachers 

All practising 
teachers in 
Thailand 

NA All practising 
teachers 
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Table 18: Current Status of Teacher Standards: Pacific 

 Cook Islands Fiji Tonga Vanuatu Palau Timor 
Leste 

Australia New Zealand 

Formal standards 
necessary? 

Yes Yes Yes Yes Yes Yes Yes Yes 

Standards 
developed and 
agreed? 

Yes No Yes No Yes Yes Yes Yes 

National/state/sc
hool/other 

National National National Individual 
school 

National National A National Framework for 
Professional Standards for 

Teaching 

National 

Standards 
documented? 

Yes Yes Yes Yes Yes  Yes Yes 

If documented, 
how developed? 

Teachers, ministry 
staff, regional and 
international 
standards 

As a Code of 
Ethics of the 
Teaching 
profession 
supplemented by 
Public Service 
Values and PS 
Code of Conduct 

External 
consultants 
during 
institutional 
strengthening 
exercise 

Schools 
developed 
own 
standards 
followed by 
consultation 
with 
community 
and church  

Teachers, 
ministry staff, 
technical 
experts, 
community 
representatives 

 A National Framework for 
Professional Standards for 
Teaching was formulated 
and endorsed in 2003. 
Teaching Australia has also 
released a consultation 
paper National 
Professional Standards for 
Advanced Teaching and 
School Leadership was 
published in March 2007. 

Each state and territory 
has developed professional 
standards for teachers 
based on national 
framework 

NZ Teachers 
Council 
convened 
group of 
Ministry, 
Union officials 
for 
development 
then ex[pert 
group and 
reference 
group fro 
review 

When developed? Mid 1990’s 1990’s 1999 1974 2000  2003 1996-2007 
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Status of 
standards 

In schools manual 
and Teacher 
performance 
management 
documents 

PS Values and 
Code of Conduct 
are defined in 
the Public 
Service Act 1999 

Tonga Institute 
of Education 
and Policy 

Nil The Professional 
Personnel and 
Certification 
System for 
teachers is still 
being reviewed 
by the national 
congress.  

 Most states/territories 
have teacher accreditation 
and registration standards 
set out in their legislation 

Relevant 
legislation is 
Education Act 
1989 Section 
139AE 

Applicability of 
standards to all 
teachers? 

All practising 
teachers 

All practising 
teachers 

All practising 
teachers 

All 
practising 
teachers 

All practising 
teachers 

 All practising teachers All practising 
teachers 

 

Table 19: Current Status of Teacher Standards: The Middle East 

 Jordan Oman Turkey 

Formal standards 
necessary? 

Yes Yes Yes 

Standards developed and 
agreed? 

Yes Yes Yes 

National/state/school/other National National National 

Standards documented? Yes No Yes 

If documented, how 
developed? 

Ministry, public and private unis, 
international experts 

NA Examination of other countries. 
Consultation among teachers, school 
directors, Unions, Ministry, teacher 
trainers 

When developed? 2006 NA 2003-2006 

Status of standards Higher Education Council supervises 
unis for ensuring reflection in teacher 
training 

NA Ministry of Education has 
accountability through periodical of 
communication no. 2597 

Applicability of standards 
to all teachers? 

All practising teachers NA All practising teachers 
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Table 20: Use of the Standards: Asia  

 Japan Korea Indonesia Vietnam Singapore Thailand Pakistan Sri Lanka 

Areas 
covered by 
standards 

Nil 
response 

Teacher education 
and teaching 
practice 

Pedagogy, 
professional, 

personal, 
social 

Morals, Ethics 

Political 
attitude 

 

Key result 
areas (e.g. 
quality of 
learning, 
parent 
collaboration, 
professional 
development), 

Knowledge 
and skills 

Competencies 
(including 
attitudes and 
values) 

Attitudes, work 
efficiency, 
teaching/learning 
accountability 

Nil response Subject 
knowledge, 
teacher 
competencies, 
pedagogy, 
attitudes and 
values, 
learning 
outcomes 

Purpose of 
the Standards 

Nil 
response 

Informs outcomes 
for teacher training 
and teaching 
practice and sets 
benchmarks of good 
practice 

Informing 
teacher 
training and 
teacher 
practice 

Career 
progression, 
curriculum 
design, 
hiring/firing 
teachers 

Informing 
teacher 
training and 
practice, 
teacher 
promotion , 
curriculum 
design 

Guidance on 
teaching 
practice, 
teacher 
assessment, 
professional 
development 

Guidance on 
teaching 
practice, teacher 
assessment, pay 
increment 

Nil response Informing 
teacher 
training and 
practice, 
teacher 
promotion , 
curriculum 
design 

How teaching 
performance 
is measured 
against 
standards 

Nil 
response 

Not measured Not measured Teacher self 
assessment, 
Principal 
assessment, 
inspections 

Principal 
assessment 

Teacher self 
assessment, 
Principal 
assessment 

Nil response Teacher self 
assessment, 
Principal 
assessment, 
inspections 
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Japan Korea Indonesia Vietnam Singapore Thailand Pakistan Sri Lanka  

If not written 
standards, 
how? 

Not 
applicable 

Not measured Not applicable Not applicable Not applicable Teacher self 
assessment, 
Principal 
assessment, 

Nil response Teacher self 
assessment, 
Principal 
assessment, 
formal 
inspections 

Strategy for 
teacher 
promotion or 
pay 
increment 

Nil 
response 

Seniority, Principal 
assessment 

Seniority, 
Principal 
assessment 

Seniority, 
Principal 
assessment 

Principal 
assessment 

Principal 
assessment, 
student portfolio 

Nil response Seniority, 
Principal 
assessment 

 

Table 21: Use of the Standards: Pacific  

 Cook Islands Fiji Tonga Vanuatu Palau Timor 
Leste 

Australia New Zealand 

Areas 
covered by 
standards 

Content 
knowledge, 
pedagogy, 
professional 
development 

Educational 
leadership 
and 
research, 
teacher 
registration, 
teacher 
training, 
teacher 
professional 
development 

Subject 
knowledge, 
pedagogy, 
attitudes and 
values, 
student 
learning 
outcomes 

Attitudes 
and values 

Subject 
knowledge, 
curriculum 
design, pedagogy, 
classroom 
management, 
student diagnosis, 
individual 
differences in 
learning, cultural 
sensitivity, 
teaching thinking, 
learning 
communities 

Nil 
response 

The 2003 National 
Framework for 
Professional Standards 
for Teaching aims to 
achieve national 
consistency and a 
common approach to 
recognizing quality.  

Standards developed by 
the States and 
Territories have 
reference to the 
framework.  The 
framework covers: 

Career Dimensions: 

Standards 
cover 4 areas: 

• professional 
knowledge 

• professional 
practice 

• professional 
relationships 

• professional 
leadership 
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Timor Cook Islands Fiji Tonga Vanuatu Palau Australia New Zealand  
Leste 

Graduation, 
Competence, 
Accomplishment, 
Leadership. 

Professional Elements: 
Professional knowledge, 
practice, values, 
relationships 

 

Purpose of 
the Standards 

Informing 
teacher 
training and 
teacher 
practice 

Career 
progression, 
hiring/firing 
teachers 

Benchmarks 
for teaching 
practice 

Teacher 
training, 
teacher 
practice, pay 
increment 

Guidance in 
teaching 
practice 

Teacher training 
and practice, 
teacher 
progression and 
pay increments, 
hiring/firing of 
teachers 

Nil 
response 

Teacher training and 
practice, curriculum 
design, a platform for 
teachers to identify 
their professional 
development needs and 
drive their continuing 
learning and 
development. 

 

Teacher 
training and 
practice, 
teacher 
progression to 
reach full 
registration 
status 

How teaching 
performance 
is measured 
against 
standards 

Teacher self 
assessment, 
Principal 
assessment, 
formal 
inspections 

Principal 
assessment 

Principal 
assessment, 
continuous 
teacher self 
appraisal, 
formal 
inspections 

Principal 
assessment, 
formal 
inspections 

Teacher self 
assessment, 
Principal 
assessment, 
student portfolio 

Nil 
response 

Currently no formal 
measurement against 
standards 

Teacher self 
assessment, 
principal 
assessment, 

And the 
“Professional 
Standards” 
included in 
Employment 
contracts and 
developed 
after 
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Timor Cook Islands Fiji Tonga Vanuatu Palau Australia New Zealand  
Leste 

negotiation of 
Satisfactory 
Teacher 
Dimensions 

If not written 
standards, 
how? 

Not applicable Not 
applicable 

Principal 
assessment, 
formal 
inspections 
resulting in 
grading of 
teachers from 
1 to 5 

Formal 
inspections 

Not applicable Nil 
response 

Not applicable Not applicable 

Strategy for 
teacher 
promotion or 
pay 
increment 

Principal 
assessment, 
formal 
inspections 

Nil response Seniority, 
Principal 
assessments 
and recently 
open 
advertisements 

Principal 
assessment, 
formal 
inspections 

Seniority, 
principal 
assessment 

Nil 
response 

Generally through 
seniority only 

Principal 
assessment 

        Not currently  
but Ministry of 
Education is 
developing a 
“qualification” 
for 
Mathematics 
teaching based 
on their Best 
Evidence 
Synthesis for 
teaching 
Mathematics 
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Table 22: Use of the Standards: The Middle East 

 Jordan Oman Turkey 

Areas covered 
by standards 

Education in Jordan, Academic and special 
pedagogical knowledge, Planning for 
instruction, Implementing Instruction, 
Assessment of Student Learning, Self 
Development, professional Ethics 

Nil response Personal and professional Values, Knowing the 
student, Teaching/Learning process, Monitoring 
and evaluating student learning and development, 
School-family and society relationships, Knowledge 
of curriculum and content 

Purpose of 
the Standards 

Teacher training and practice, teacher 
progression, pay increments, curriculum 
design 

Nil response Guidance on teaching practice, curriculum design 

How teaching 
performance 
is measured 
against 
standards 

Teacher self assessment, principal 
assessment, formal inspections 

Nil response Teacher self assessment 

If not written 
standards, 
how? 

Not applicable School self evaluation, formal 
inspections  

Not measured 

Strategy for 
teacher 
promotion or 
pay increment 

Principal assessment, formal inspections 
academic achievements and field 
experience 

Seniority, Principal assessment, 
formal inspections 

Seniority 
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Table 23: Standards applying to Mathematics and Science: Asia 

 Japan Korea Indonesia Vietnam Singapore Thailand  Pakistan Sri Lanka 
Standards 
applying to 
Maths/Science 

Nil response Mathematics:  
• Mathematics 

education 
theory;  

• Arithmetic 
theory; 

• hermeneutics; 
• linear 

algebra; 
• modern 

algebra; 
• differential 

geometry; 
• topology; 
• statistics & 

probability; 
• discrete 

Mathematics 
 
Science:  
• Science 

education 
theory 
(common) 

• General 
physics & lab 
experiment I, 
II; advanced 
physics I, II 

• General 
chemistry & 

Same as the 
standard for 
all other 
qualifications 
and 
competencies 

Classroom 
observation 

Nil Standards 
apply only to 
Numeracy 

Nil response Specific 
standards 
currently 
being 
prepared for 
both Maths 
and Science. 
Will be 
completed by 
April 2008 
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lab 
experiment I, 
II; advanced 
chemistry I, II 

• General 
biology & lab 
experiment I, 
II; advanced 
biology I, II 

• General 
geology & lab 
experiment I, 
II; advanced 
geology I, II 

• Students are 
required to 
complete at 
least one 
course(3 
credits) from 
among 
(2)~(5). 

 

Table 24: Standards applying to Mathematics and Science: The Pacific 

 Cook Islands Fiji Tonga Vanuatu Palau Timor Leste Australia New Zealand 

Standards 
applying to 
Maths/Science 

Same as other 
subjects 

Same as other 
subjects 

Degree in 
Science for 
senior 
secondary 
teaching 

Same as other 
subjects 

Same as other 
subjects 

Nil response While there are 
no government 
endorsed 
national 
standards for the 
teaching of 
Mathematics and 
Science, the 

Standards 
applying to 
Maths/Science 
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subject 
professional 
bodies - 
Australian 
Science Teachers 
Association 
(ASTA) and 
Australian 
Association of 
Mathematics 
Teachers (AAMT) 
have developed 
standards which 
are used by their 
members.  

Many 
states/territories 
have literacy 
and numeracy 
standards 
embedded in 
their 
professional 
standards for 
teachers.  For 
example, in 
Queensland, 
both the Qld 
College of 
Teachers 
Standards and 
the Education 
Queensland 
Professional 
Standards for 
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Teachers are 
couched in 
generic terms to 
allow 
connections to 
be made with all 
subject areas.  
Although not 
specifically 
about maths, 
Standard number 
2 in both sets of 
Standards refers 
to numeracy. 

 

Table 25: Standards applying to Mathematics and Science: The Middle East 

 Jordan Oman Turkey 

Standards 
applying to 
Maths/Science 

Both subjects will have standards derived 
from the national standards 

Same as other subjects Special standards exist for both subjects 
and are awaiting approval 

 

Table 26: Planned Development of Teacher Standards: Asia 

 Japan Korea Indonesia Vietnam Singapore Thailand  Pakistan Sri Lanka 

Plans to 
develop 
teaching 
standards 

Nil response Undecided Nil response Currently 
involved in the 
development 
of a national 
Quality 
Assurance 
system for 
education, 

Not applicable Only happens 
when the 
government 
introduces a 
new law like 
the National 
Education Act. 
Based on 

Through 
project 
entitled 
“Strengthening 
of Teacher 
Education in 
Pakistan” 

Commenced in 
2005 by 
Quality 
Assurance Unit 
of Ministry of 
Education. 
Standards 
developed by 
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Japan Korea Indonesia Vietnam Singapore Thailand  Pakistan Sri Lanka  
through initial 
pilot then 
principal and 
teacher 
training 

evaluation of 
ID Plan, 
followed by 
curriculum 
development 
then training 
of teachers 
and 
administrators 

specially 
trained 
experts with 
involvement of 
Ministry, 
provincial, 
zonal and 
division 
authorities 

Funding for 
development 
of standards 

Nil response Government Government Government Government Ministry of 
Education, 
Thailand 
government 

USAID through 
UNESCO 

Secondary 
Modernization 
project of Asia 
Development 
Bank and  
Ministry of 
Education  

Other 
comments 

Steps taken 
already to 
guarantee 
competence of 
teachers 
through 
established 
standards. No 
further steps 
required 

Nil Important that 
standards not 
be applied 
directly in the 
field 

Vietnam has 
made great 
use of national 
and 
international 
experts in its 
development 
work. The 
pilot has 
employed over 
25,000 
teachers 
already 

Nil Nil Pakistan has 
reported that 
it is in dire 
need of an 
authority for  
establishing a 
system for 
Teacher 
Certification 
and 
Accreditation 
through the 
development 
of National 
Standards 

Teacher 
standards 
should be 
based on 
development 
of student 
competence 
standards that 
should be 
developed 
through the 
process of 
learning 
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Table 27: Planned Development of Teacher Standards: Pacific 

 Cook Islands Fiji Tonga Vanuatu Palau Timor Leste Australia New Zealand 

Plans to 
develop 
teaching 
standards 

Standards 
will be 
reviewed as 
part of the 
legislative 
review 

Establishment 
of a Teacher 
Registration 
Board in 2008 

Implementation 
of Teacher 
Registration in 
2008. This will 
be done by 
submission of a 
paper to 
Cabinet to 
secure funding 

Nil Nil In 2008-9, the 
following 
initiatives will 
be undertaken: 

• Develop new 
education 
system and 
management,  

• provide 
intensive 
course for 
teachers, 

• organize 
Parent/Teache
rs Association, 

• organize 
workshops and 
seminars for 
training 

• plan, monitor 
implementatio
n and evaluate 

The Australian 
Government 
will work 
collaboratively 
with 
jurisdictions to 
take the 
current sets of 
state standards 
and shape a set 
of common 
national 
standards.  
These 
standards 
would be 
applied through 
a national 
system of 
accreditation 
of pre-service 
teacher 
education and 
through 
application of 
national 
registration 
standards. 

Standards are 
already 
developed 

Funding for 
development 
of standards 

Nil response Government Government NA NA Government, 
World Bank, 
AUSAID, USAID, 
NZAID, 

Australian 
government 

NA 
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Portuguese and 
Brazil Missions 

Other 
Comments 

Nil response The 
establishment 
of teaching 
standards is 
essential to 
the effective 
delivery of the 
curriculum.  

Current 
teachers need 
standards to 
enhance 
performance. 
This can also 
be 
supplemented 
by higher study 
and overseas 
exchanges. 

Teacher 
standards 
system is 
needed in 
Vanuatu and 
to ensure 
there is 
legislative 
recognition of 
the standards 
in order to 
improve 
teacher 
performance 

Teacher 
standards are 
essential to 
ensure 
teachers what 
is expected of 
them and to 
work towards 
realizing 
those 
expectations. 
A professional 
certification 
system is also 
important to 
assess teacher 
performance 

Teachers do not 
have capacity in 
relation to 
teaching 
standards. 
There is a lack 
of knowledge 
and skills and 
poor facilities 
for teaching 

There may be 
potential issues 
with some 
teachers when 
national 
standards are 
imposed on 
states/territories 
that already 
have standards. 
The purposes for 
the development 
and 
implementation 
of any set of 
standards must 
be clearly stated 
and negotiated. 
 

Confusion 
exists in 
Aotearoa New 
Zealand 
because of 
the existence 
of two sets of 
standards that 
operate in 
schools and 
kindergartens 
side by side – 
those for 
teacher 
registration 
(the 
Satisfactory 
Teacher 
Dimensions) 
and the 
maintenance 
of the 
Practising 
Certificate 
and those 
used for 
annual 
appraisals in 
schools and 
which are 
linked to 
promotion and 
salary  
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Table 28: Planned Development of Teacher Standards: The Middle East  

 Jordan Oman Turkey 

Plans to 
develop 
teaching 
standards 

Nil Teacher standards will be developed 
in 2008 through situational analysis 
and then development of an action 
plan. This will be developed around 
the notion of the “Teaching License” 

Five year plan has been developed to assist the 
construction of teaching standards. A “School based 
Professional development manual for Generic Teacher 
Competencies “will be employed. 

All key stakeholders will be consulted 

The outcome will be an accreditation system for 
schools  

Funding for 
development 
of standards 

NA Ministry of education, other teacher 
professional bodies and organizations, 
both national and international 

National and international funds and sponsor 
foundations 

Other 
comments 

The recently developed Education 
Reform for Knowledge Economy 
(ERKE) highlighted the need for 
development of teaching standards 

Global standards should be set to 
meet the needs of every teacher 
around the world 

Standards should be developed continuously and the 
examples of other countries should be used. 
Collaboration with those countries is essential 
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Appendix 3: Contact Details of Participating Countries 

Table 31: Contact details of National Authority: South and East Asia 

Name Contact Details 

Japan Ministry of Education, Culture, Sports, Science and Technology Japan 2-5-1 Marunouchi Chiyoda-ku, Tokyo 100-8959, Tel : +81-(0)3-5253-
4111(Reception)  

Website:http://www.mext.go.jp/english/ 

Korea Teacher Education and Development Division of Ministry of Education and Human Resources Development in the Republic of Korea 

Central Government Complex, 77-6 Sejong-no, Jongno-gu, Seoul, Republic of Korea, 110-760 Tel: + 82-2-2100-6323, Fax: +82-2-2100-
6329 Website:http://english.moe.go.kr/main.jsp?idx=010601  

Indonesia Ministry of National Education Indonesia, Board for National Education Standard (BSNP), Jalan Jenderal Sudirman – Senayan 

JAKARTA 10270 Tel/Fax: (62) 21 573 81,  

Website : darmasiswa.depdiknas.org 

Vietnam Primary Education Department, Ministry of Education and Training 

49 Dai Co Viet street 

Hai Ba Trung district 

Hanoi, Vietnam 

Website: en.moet.gov.vn

Singapore Ministry of Education Singapore,1 North Buona Vista Drive Singapore 138675, Tel: +65 68722220 Fax: +65 67755826,  

Website: http://www.moe.gov.sg/

Thailand The Teachers’ Council of Thailand, The Institution for the Promotion of Teaching Science, The Office of the Basic Education Commission,  

Dusit, Bangkok, Thailand, Tel: +66-2-2810916, fax: +66-2-2811959,  

Website: http://inno.obec.go.th/ 
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Name Contact Details 

Pakistan  Pakistan Ministry of Education 

Website: http://www.moe.gov.pk/ 

Sri Lanka Quality Assurance Unit, Ministry of Education Mr. W.Dharmadasa, Additional Secretary, Education Quality Development, 011-2784863 

Website: http://www.moe.gov.lk/mqa/contactus.php 

 

Table 32: Name and contact details of National Authority: Pacific 

Name Contact Details 

Cook Islands Director of Quality and Audit, Ministry of Education, Tereora, Nikao, Rarotonga, Cook Islands. 

Tel: 29357, fax: 28357 

Website: http://www.education.gov.ck/index.php?option=com_contact&task=view&contact_id=1&Itemid=109 

Fiji Teacher Registration Board of Fiji, Marela House Suva 

Phone: 3314477 

Fax: 3303511 

Website: http://www.fiji.gov.fj/publish/m_education.shtml 

Tonga Ministry of Education, PO Box 61, Nukualofa, Tonga 

Website: http://www.tongatapu.net.to/ 

Vanuatu Ministry of Education, PMB 028 

Tel: 22309, fax: 24569 

Website: http://www.vanuatugovernment.gov.vu/govcontact.html 

Palau Standards and Practices Commission, Ministry of Education, Palau, Palau Ministry of Education, Box 189, Koror, Republic of Palau 
96940 

Website: http://www.palaumoe.net/?q=node/105 
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Timor Leste Ministry of Education and Culture, Dili, Timor Leste 

Australia The Teacher Quality and Educational Leadership Taskforce (TQELT) established by the Ministerial Council on Education, Employment, 
Training and Youth Affairs (MCEETYA) in 2001.  

Tel: 0262408111 

Website: www.mceetya.edu.au

Teaching Australia was established with funding provided by the Australian Government Quality Teacher Programme, with the aim of 
raising the status, quality and professionalism of teachers and school leaders throughout Australia. Contact: 
www.teachingaustralia.edu.au

New Zealand The NZ Teachers Council/Te Pouherenga Kaiako o Aotearoa 

PO Box 5326 

Wellington 

New Zealand 

Website:  www.teacherscouncil.govt.nz

Table 33: Name and contact details of National Authority: The Middle East 

Name Contact Details 

Jordan Ministry of Education, PO Box 1646 Amman11118, Jordan  

Website: http://www.araboo.com/site/jordan-moe-gov-jo-17873 

Oman Ministry of Education, Muscat P.O. Box 3.  

Tel: (968) 603444. Telex: 3369 TARBIA ON. Country, Oman. 

Website: www.unesco.org/education/educprog/ste/network/country/oman.html

Turkey Ministry of Education, Ankara, Turkey 

Website: http://www.meb.gov.tr/Stats/apk2002ing/print.gif 
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 Appendix 5: Survey Instrument 

 
1. Current requirements for employment as a teacher 

 
1.1. What level of education is required to be appointed as a school teacher in your 

country? 
• None  
• Completed secondary school  
• Completed teacher training qualification  

o If so, is this a one/two/three/four year qualification? (Please 
circle the most frequent length of study) 

 

• Completed other higher education qualification, e.g. undergraduate 
degree, post-graduate degree or diploma 

 

• Other qualifications or experience  

 
1.2. Do new teachers require a certificate or registration from the appropriate 

authority to teach? (if no proceed to Question 1.7) 

YES  

NO  

 
1.3. If yes, what authority issues the certificate? 

 

 
1.4. Are teachers required to fulfill any criteria additional to their teacher training to 

qualify for the certificate? 

YES  

NO  

 
1.5. If yes, please describe the criteria? 

 

 

 

 
1.6. How often does the teaching certificate or registration need to be renewed? 

Insert number of years  

 
1.7. Is there any mandatory content within all teaching courses (e.g. teaching or 

pedagogical methods, practice teaching, child development, religious education)? 

YES  
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NO  

 
1.8. If Yes, please describe the mandatory content. (Please add additional pages if 

required). 

 

 

 

 

 

 

 

 
1.9. Are any changes planned for teacher qualification requirements in the future?  

YES  

NO  

 
1.10. If Yes, please describe these planned changes. 

 

 

 

 

 

 

 

 
2. Teacher standards development (see definition of ‘teaching standards’ on page 1) 

 
2.1. Do you think it is necessary or desirable to have formal teaching standards? (if not, 

please comment at 6.1 on the last page) 

YES  

NO  

 
2.2. Have a set of teaching standards been developed and agreed in your country?  (If 

this is planned for the future, please go to Question 4) 

YES  

NO  

 
2.3. Are these at: 
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• National level  

• State, Provincial Regional level  
• Individual school level   
• Other (Please describe) 

 
 

 
2.4. Are these standards written down?  If YES could you please attach a copy or 

summary with your response (If the standards are not written, please go to 
Question 3.4) 

YES  

NO  

 
2.5. If you have written standards, how were they developed? Who was involved in this 

development, (e.g. teacher organizations, Ministry officials, experts, etc)?  

 

 

 

 

 
2.6. When were the standards developed?______________________ 

 
2.7. What is the status of the standards? Is there any legislation/regulation/circular 

regarding use of the standards? If so what is the name of the 
legislation/regulation/circular? 

 

 

 

 

 

 

 

 

 

 
2.8. Is there an authority/organisation that implements the standards (e.g. teacher 

registration board, Ministry of Education etc) 

• National level  

• State, Provincial Regional level  
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• Other level, e.g. subject association (Please describe) 

 

 

 

 
2.9. If there is a national authority/organization for teaching standards, please provide 

contact details. 

 

 

 

 

 
2.10. Do the standards apply to all teachers? (Please mark all that apply) 

• Government school teachers  

• non-government school teachers  

• primary school teachers  

• secondary school teachers  
• beginning teachers  
• experienced teachers  

3. Use of the standards 
 

3.1. What areas do the standards cover (e.g. required subject knowledge, pedagogical 
methods, attitudes and values, expected learning outcomes)? 

 

 

 

 

 
3.2. What are standards used for? (Please mark all that apply) 

• Informing teacher training institutions of the required 
outcomes of teaching 

 

• Giving teachers guidance in good teaching practice  
• Assessing teacher career progression – moving up a 

classification 
 

• Moving up a pay increment  
• Designing curriculum for teachers  
• Hiring or firing teachers  
• Other (please describe…..) 
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3.3. How is teaching performance measured or assessed using the standards? 

• Not measured  

• Teacher self assessment  
• Principals’ or other school leaders’ assessment  
• Formal inspections  
• Other method (please describe …) 

 
 

 
3.4. If you do not have written teaching standards in your country, how is teaching 

performance measured or assessed using the standards? 

• Not measured  

• Teacher self assessment  
• Principals’ or other school leaders’ assessment  
• Formal inspections  
• Other method (please describe …) 

 
 

 
3.5. How does an individual teacher move up a classification or a pay increment? 

• Seniority  
• Principals’ or other school leaders’ assessment  
• Formal inspections  
• Other method (please describe …) 

 

 

 

 
3.6. Do you have any standards that apply to maths and/or Science teaching? 

YES  

NO  
 

3.7. If Yes, please describe these standards 
 
 
 
 
 

 
 
4. Planned development of teaching standards 
 

4.1. If there are plans to develop teaching standards in your country, when will this 
happen? 
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4.2. How is this planned to happen? 
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4.3. Who will provide the funding for the development of teaching standards? (For 

example, government, teacher professional bodies, international organisations) 
 
 
 
 
 
 
 

 
5. Lessons from your experience 
 

5.1. From your experience in developing and implementing teaching standards, what 
lessons could you share? 

 
 
 
 
 
 
 
 
 
 
 

 
6. Other comments about teaching standards 
 

6.1. Any other comments you would like to make in regard to teaching standards? 
 
 
 
 
 
 
 
 
 
 

Thank you for your contribution 
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Appendix 6: Countries within the broader Asia-Pacific Region 

Afghanistan Republic of Korea Philippines 

Australia Kuwait Qatar 

Bahrain Lebanon  Samoa 

Bangladesh Laos  Saudi Arabia 

Bhutan Malaysia Singapore 

Brunei Maldives  Solomon Islands 

Cambodia Marshall Islands Sri Lanka 

China Micronesia Syria 

Cook Islands Mongolia  Thailand 

Fiji Nauru Timor Leste 

Hong Kong Nepal Tonga  

India New Caledonia  Turkey 

Indonesia New Zealand Tuvalu 

Iran Niue United Arab Emirates 

Iraq Oman Vanuatu 

Japan  Pakistan Vietnam 

Jordan Palau  Yemen 

Kiribati Papua New Guinea  
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